
  

Reading Framework 



 

 

  

Engagement 

At our school we engage students in reading by: 

 Using explicit instruction (Archer & Hughes) 

 Using quality literature & authentic texts (multi-modal) for all 

Learning Areas 

 Using a range of reading procedures and strategies that are 

intentional and targeted  

 Ensuring that we also encourage students to read for 

enjoyment 

 Providing opportunities for students to aspire to individual 

learning goals and to see themselves as successful readers 

 

Differentiation 

At our school we differentiate our reading instruction 

by: 

 Using data to identify all student needs and the next steps to 

improve their reading 

 Using the information from data we have collected (diagnostic 

assessment, Literacy Continuum, observed reading 

behaviours) to identify student reading goals 

 Providing explicit & differentiated instruction as well as 

focussed and intensive teaching for students who are below 

or above year level expectations 

Literacy 

At our school we move literacy & reading forward by: 

 Using a whole-school approach where staff have access to 

professional development, observation of good practices and 

collegial coaching and support 

 Embedding the ‘Big 6” into our teaching of reading 

 Ensuring that our practices and pedagogy reflect current 

research around the teaching of reading and is supported with 

appropriate programs and resources 

 Teach reading within the Australian Curriculum 

 

We Plan for Reading 

We purposefully plan: 

 For students to successfully engage with the reading 
demands of the curriculum 

 To identify student needs  

 By using a term reading planner to identify specific and 
targeted ‘focuses’ for reading instruction, reading 
procedures and strategies that will support this 
instruction 

We Teach Reading 

We explicitly teach reading: 

 Consistently and frequently across all Learning Areas 
 Using components of the ‘Big 6’ as required 

 By using ‘Explicit Instruction’ including the use of the ‘Gradual 
Release of Responsibility Model’ 

 Using a range of Reading Procedures and strategies as 
appropriate 

 Ensuring we provide Focussed and Intensive teaching when 
required 

 Providing purposeful feedback to our students and setting 
targeted and achievable learning goals 

 By ensuring we use ‘Pedagogy & Practice’ over programs! 

We Assess Reading 

We assess reading: 

 By ensuring we undertake the diagnostic reading assessment 

outlined in our school’s Literacy Data Plan 

 To monitor all of our students’ progress and achievement in 

reading 

 To inform our next steps to assist our students’ progress and 

achievement in reading 

 Using a range of formative reading assessment tasks to monitor 

reading during a unit’s teaching & learning cycles to provide 

feedback to students, inform future instruction and 

differentiate instruction when required 



 

  

"Reading within the 
Curriclum"

We are all teachers of 
reading!

"Teach the Reading 
Demands of the 

Curriclum"

We identify and 
purposefully plan for 
the reading demands 
in all Learning Areas.

"Understand Quality 
Teaching of Reading"

We consistenly aim to 
improve our practices in 
the teaching of reading 
using current research, 

professional 
development,  

observation and 
mentoring, to improve 

practice.
"Monitor Students' 
Reading Progress & 

Target Teaching"

We use data with a 
singular aim to identify 
student needs & inform 

the next steps in 
teaching to ensure 

students can improve & 
experience success in 

reading.

"Provide purposeful and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their 
reading progess with 

clear targets and 
expectations.

"Build a Whole-School 
Approach to Improving 

Reading"

We are committed to 
working together to 

support and colloborate 
with each other and to 

demonstrate a consistent 
approach to the teaching 
of reading at our school.



Our school’s approach to reading extends from Prep-Year 10. The teaching of reading occurs in all classrooms, in all 
subjects, with the understanding that every teacher is a teacher of reading. Teachers drive the teaching of reading in 
their classroom with an understanding of both the students and the curriculum. 

In early years, focus is on learning to read, while in upper primary and junior secondary, reading is incorporated across 

the curriculum to encourage students in ‘reading to learn’, while still supporting their needs in ‘learning to read’. In Year 

10, the teaching of reading still occurs through engagement with subject specific text types and vocabulary. 

 

 

 

 
 

 

In all classrooms, the teaching of reading is supported through: 
 The identification of the reading demands of each unit of work across all unit plans. 
 These reading demands are considered and planned to be taught within a unit’s 

 teaching and learning cycle. 
 The use of overarching frameworks to form a common understanding (See Appendix) 

 Targeted teaching in response to individual needs. 

 Ongoing attention to oral language development.  

 Use of high-quality literature. 

 Use of a range of texts including written, spoken, visual or multimodal – in all learning areas / subjects. 

 Authentic literacy experiences that are both task oriented and for enjoyment. 

 Ongoing monitoring of student progress in reading and oral language to  

ensure appropriate and timely interventions.  

 Professional Learning Teams (PLTs) occur to enable intentionally collaborative conversations  

around the next steps for reading instruction, differentiation, and to ensure appropriate and timely interventions.  

 Evidence of links made to writing.  

 Balance of instruction: modelled, shared, guided and independent reading.  

"Reading within 
the Curriclum"

We are all 
teachers of 

reading!

"Teach the Reading Demands 
of the Curriclum"

We identify and purposefully 
plan for the reading demands 

in all Learning Areas.

"Understand Quality Literacy 
Teaching"

We consistenly aim to improve 
our practices in the teaching of 
reading using current research, 

professional development,  
observation and mentoring, to 

improve practice.

"Monitor Students' Reading 
Progress & Target Teaching"

We use data with a singular 
aim to identify student needs 

& inform the next steps in 
teaching to ensure students 
can improve & experience 

success in reading.

"Provide purposefull and 
regular feedback"

We aim to consistently provide 
students with feedback on 
their reading progess with 

clear targets and expectations.

"Build a Whole-School 
Approach to Improving 

Reading"

We are committed to work 
together to support and 

colloborate with each other 
and to demonstrate a 

consistent approach to the 
teaching of reading at our 

school.

Learning To 
Read

Focus of Prep to Year 2

Foundational Literacy 
Skills

Future Literacy Success

Reading to 
Learn

Focus of Year 3-6 / Year 
7-10

Beyond Foundational 
Literacy Skills

Language Demands & 
knowledge of all 
Learning Areas

Comprehend 
increasingly more 
Complex Texts & 

Vocabulary

Reading as 
Learning

Focus of Year 11-12

Highly Complex Texts 
that are Subject / 
Discipline specific

Allow students to 
become

Global Citizens

& Life Long Learners



“Every learning area/subject has different purposes for interacting with, organising and expressing its information or 

content. As a consequence, students are required to comprehend, write, speak about or represent information that is 

organised and expressed in ways that match the purposes of that learning area/subject.” (Moving Literacy Forward P-

12, focusing on quality teaching for successful learning, DoE 2020) 

We aim to ensure that students develop proficient literacy that enables them to engage with the curriculum at 

increasing levels of complexity and with increasing independence as they move from Prep all the way to Year 10. 

At Allora, reading is incorporated across the curriculum to encourage students in ‘reading to learn’ and also ‘reading 

as learning’, while still supporting their needs in ‘learning to read’. 

For students to be successful in all Learning Areas of the Australian Curriculum, they must have a working knowledge 

of the relevant Text types within each of these Learning Areas; and be able to cope with the literacy demands 

required to access the content knowledge and communicate their understanding. 

 

 

In all classrooms, the reading demands of Learning Areas are: 
 Identified during the planning stage of the unit and in particular, with focus also on the reading demands of the assessment task 
 Taught with attention to the subject-specific text types and the specialized vocabulary that ‘apprentices’ them into that Learning Area.  

 Scaffolded and explicitly taught through modelled and shared reading, and guided reading practices.  

 Taught with a variety of strategies to help students access and achieve the reading demands of the Learning Areas including  

but note exclusive to: 

o S.C.O.R.E  

o Close Reads  

o Cloze Activities  

o Text ‘Deconstruction / Reconstruction’ Activities  

o Strategies with a focus of Students ‘Actively Returning to The Text’ 

 Taught with student access to model responses and non-transient displays of the demands of the assessment tasks. (e.g. Learning Walls)  

  

"Reading within the 
Curriclum"

We are all teachers 
of reading!

"Teach the Reading 
Demands of the 

Curriclum"

We identify and 
purposefully plan for 
the reading demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in the 

teaching of reading using 
current research, 

professional development,  
observation and mentoring, 

to improve practice.

"Monitor Students' Reading 
Progress & Target 

Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in reading.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their reading 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Reading"

We are committed to work 
together to support and 

colloborate with each other 
and to demonstrate a 

consistent approach to the 
teaching of reading at our 

school.



  
Part of Unit Plan – showing identification of Reading Demands 



 

  
Term Reading Planner (page 1) 



  
Term Reading Planner (page 2) 



At Allora, we understand that it is essential to keep up to date with current literacy research developments, including 

how students learn to decode and comprehend texts, understanding the connections between reading and writing, 

considering the complex skills students need to read and compose written and digital multimodal texts. 

No matter the year level, research says that in order for students to improve in their literacy, teachers need to: 

 make time for purposeful literacy (Ryan, 2008) 

 establish a positive, motivating environment (Henderson, 2019) 

 know their learners (Henderson, 2019) 

 set clear and specific literacy goals (Wiggins and McTighe, 2011) 
 support students from teacher-modelling to joint construction through to independent practice (Fisher and Frey, 2013) 

 set deliberate literacy practice in the students’ learning zone (Gambrell and Morrow, 2014) 

 provide timely and purposeful feedback (Hattie and Timperley, 2007) 

 embed literacy activities in the curriculum (Wyatt-Smith and Cumming, 1999; Henderson, 2019) 
(Moving Literacy Forward P-12, DoE, 2020) 

 

Our teachers acknowledge that reading is a complex process that builds on oral language development and encompasses both specific skill development (phonemic and 

decoding strategies) and the use of comprehension strategies.  Our teachers continue to engage with research, professional learning, observation and collegial support to 

ensure we are utilising and combining the best practices to identify their students’ needs and teach most effectively. 

 

At our school, current best practices in the teaching of reading: 

 Include the use of ‘Explicit Instruction’ (Archer and Hughes) (see appendix) 

 Include the ‘Gradual Release of Responsibility Model’ for instruction (Archer and Hughes, Fischer) 

(see appendix) 

 Incorporates all elements of ‘The Big 6’ appropriate to the needs of the students (see appendix) 

 Reflects other informing Frameworks that promote and inform High Yield teaching practices in reading. 

o The Four Resource Model (Luke, Freebody 1999) (see appendix) 

 

 Is sustained by professional learning, collegial support, observation and sharing of practice. 

 

 

"Reading within the 
Curriclum"

We are all teachers 
of reading!

"Teach the Reading 
Demands of the 

Curriclum"

We identify and 
purposefully plan for 
the reading demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of reading 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Reading 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in reading.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their reading 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Reading"

We are committed to work 
together to support and 

colloborate with each other 
and to demonstrate a 

consistent approach to the 
teaching of reading at our 

school.

The Big 6 



The ‘Big 6’ in our teaching of reading:   (#pedagogybeforeprograms) 

  

Oral language & 
Early Literacy 
Experiences

Teaching:  
* Teach active listening

* Build on oral 
language in daily 
routines            

* Provide 
opportunties for 
collaborative 
interactions                       
* Explore texts 
together                         
* Model 'Think Alouds'                       
* Consider language 
demands of lessons

Resources:                 
* Tell it Again            
*  Read it Again

Phonological & 
Phonemic 
Awareness

Teaching:  
* Beginning, medial & 
final sounds

* Segmenting                     
* Blending

* Manipulating sounds 
by: subsitituting, 
adding & deleting 

* Rhyming                 

* Onset & rime      

* Syllabification

Resources:  

* SSP

* Heggerty

Phonics & Word 
Knowledge

Teaching: 

* Sound - letter 
identification                
* Decoding and 
encoding strategies

*High Frequency word 
activities to allow 
students to decode

*Modelled - Shared -
Guided reading

Resources:

* Decodable Readers

* PM Readers

* SSP

*Jolly Phonics

* Words Their Way

* Reading Eggs

* Literacy Planet

Vocabulary

Teaching:

* Within a variety of 
reading procedures 
and strategies

* Specifically use the 
language of Tier Words 
- Tier 1 Tier 2 (and also 
Tier 3 words)

* Use an explicit 
stepped approach with 
frequent and consisten 
exposure to these new 
words

* Display words and 
return to them in 
various teaching and 
learning episodes 
(word walls, learning 
walls)

Resources:

* Authentic texts

* Quality literature

* Strive

* Sheena Cameron

* Tell it Again (P-2)

* Read it Again (P-2)

Fluency

Teaching:

* Provide opportunities 
to re-read familiar texts

* Provide focused 
teaching regarding word 
and letter recognition                    
* Provide opportunities 
for students to practise 
this until they achieve 
automaticity

* Repeatedly read texts 
in a structured way

* Model all of the 
elements of fluency 
while reading aloud 
from a variety of texts, 

* Teach word-solving 
strategies and provide 
opportunities for 
students to do this 
independently

Resources:

* Decodable Readers

* PM Readers

Authentic Texts

*Quality Literature

* Multi-modal texts

Comprehension

Teaching:

* Explicit teaching of 
the comprehensions 
strategies

*Use Gradual Release 
and a range of reading 
procedures

* Model thinking aloud 
and language used

* Provide Structured 
Overviews and conept 
maps where 
appropriate

* Three Level Guides

*Cloze Activities

* Top Level Structures

* QAR (Question 
Answer Relationships)

* Reciprocal Teaching

Resources:

* Authentic Texts

*Quality Literature

* Multi-modal texts

* Sheena Cameron

* Cars / Stars



 
The Teaching of Reading in Prep – Year 2 

“The early years of schooling (Prep to Year 2) is a critical time for students to develop foundational literacy skills to 

ensure their success in future learning across all learning areas/subjects and in later life. The significant rate of 

learning and development that occurs within the early years of schooling requires that teachers continually draw on 

a repertoire of strategies to monitor literacy progress and to differentiate based on individual student needs.” 

(Moving Literacy Forward P-12, focusing on quality teaching for successful learning, DoE 2020) 

 

 

 

 

Prep to Year 2 teachers at our school: 
 Provide many opportunities for students to read for enjoyment  

 Ensure that the teaching of reading is a daily practice 

 Explicitly teach decoding daily 

 Ensure a balanced approach to literacy instruction: modelled, guided and  

independent practices, gradually releasing the responsibility from teacher to student 

 Provide targeted and direct instruction 

 Explicitly teach phonological awareness (in particular, phonemic awareness),  

phonics, vocabulary and comprehension instruction 

 Embed the teaching of reading across the range of learning areas 

 Frequently and consistently monitor all student progress in reading  

with a strong focus on each student’s development with decoding (and fluency) 

 

  

"Reading within the 
Curriclum"

We are all teachers 
of reading!

"Teach the Reading 
Demands of the 

Curriclum"

We identify and 
purposefully plan for 
the reading demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of reading 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Reading 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in reading.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their reading 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Reading"

We are committed to work 
together to support and 

colloborate with each other 
and to demonstrate a 

consistent approach to the 
teaching of reading at our 

school.

Learning To 
Read

Focus of Prep to Year 2

Foundational Literacy Skills

Future Literacy Success

Reading to 
Learn

Focus of Year 3-6 / Year 7-
10

Beyond Foundational 
Literacy Skills

Language Demands & 
knowledge of all Learning 

Areas

Comprehend increasingly 
more Complex Texts & 

Vocabulary

Reading as 
Learning

Focus of Year 11-12

Highly Complex Texts that 
are Subject / Discipline 

specific

Allow students to become

Global Citizens

& Life Long Learners



 

The Teaching of Reading in Years 3-6 

“For students in Years 3 to 6, quality literacy teaching extends their learning to comprehend and compose 

increasingly complex and sophisticated texts. They move beyond foundational literacy skills and begin to build 

mastery of the skills and strategies necessary to deal with the added language and knowledge demands of the 

texts in English and other learning areas/subjects.” (Moving Literacy Forward P-12, focusing on quality teaching 

for successful learning, DoE 2020) 

 

 

 
 

 
Year 3- 6 teachers at our school:  

 Provide many opportunities for students to read for enjoyment   

 Ensure that the teaching of reading is a daily practice 

 Ensure a balanced approach to reading instruction: modelled,  

guided and independent practices, gradually releasing  

the responsibility from teacher to student 

 Provide targeted and direct, explicit vocabulary and comprehension instruction 

 Embed the teaching of reading in a range of learning areas/subjects 

 Frequently and consistently monitor all student progress in  

reading with a strong focus on each student’s reading developmenton a balanced variety of print and digital multimodal texts.  

"Reading within the 
Curriclum"

We are all teachers 
of reading!

"Teach the Reading 
Demands of the 

Curriclum"

We identify and 
purposefully plan for 
the reading demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of reading 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Reading 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in reading.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their reading 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Reading"

We are committed to work 
together to support and 

colloborate with each other 
and to demonstrate a 

consistent approach to the 
teaching of reading at our 

school.

Learning To 
Read

Focus of Prep to Year 2

Foundational Literacy Skills

Future Literacy Success

Reading to 
Learn

Focus of Year 3-6 / Year 7-
10

Beyond Foundational 
Literacy Skills

Language Demands & 
knowledge of all Learning 

Areas

Comprehend increasingly 
more Complex Texts & 

Vocabulary

Reading as 
Learning

Focus of Year 11-12

Highly Complex Texts that 
are Subject / Discipline 

specific

Allow students to become

Global Citizens

& Life Long Learners



 

The Teaching of Reading in Year 7-10 
“As students move from primary school into junior secondary and beyond, they require more specialised teaching 

of comprehension and composition skills in order to achieve success in the curriculum (Christie and Derewianka, 

2008). Developing these skills includes growth in comprehending more specialised and technical vocabulary and 

mastering more complex patterns in texts. Success in the learning areas/subjects is enhanced through explicit 

teaching of analytical, interpretive and evaluative comprehension processes and of how language works at the 

whole text, paragraph, sentence and word level in a specific learning area/subject.” (Moving Literacy Forward P-

12, focusing on quality teaching for successful learning, DoE 2020) 

 

 

Year 7-10 teachers at our school: 
 Understand the literacy demands of their learning area/subject 

 and identify them in their unit planning 

 Explicitly teach the reading demands of their learning area/subject 

through the gradual release of responsibility from the teacher to the student  

(for example, modelled, guided and independent practice) 

 Employ a mix of common school-wide strategies and discipline-specific strategies  

to suit the context when teaching students and engaging them with the texts 

that are specific to their units of work 

 Provide explicit teaching of a variety of increasingly complex and authentic texts  

(print and non-print) within the learning areas/subjects 

  

"Reading within the 
Curriclum"

We are all teachers 
of reading!

"Teach the Reading 
Demands of the 

Curriclum"

We identify and 
purposefully plan for 
the reading demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of reading 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Reading 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in reading.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their reading 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Reading"

We are committed to work 
together to support and 

colloborate with each other 
and to demonstrate a 

consistent approach to the 
teaching of reading at our 

school.

Learning To 
Read

Focus of Prep to Year 2

Foundational Literacy Skills

Future Literacy Success

Reading to 
Learn

Focus of Year 3-6 / Year 7-
10

Beyond Foundational 
Literacy Skills

Language Demands & 
knowledge of all Learning 

Areas

Comprehend increasingly 
more Complex Texts & 

Vocabulary

Reading as 
Learning

Focus of Year 11-12

Highly Complex Texts that 
are Subject / Discipline 

specific

Allow students to become

Global Citizens

& Life Long Learners



 

“When students are monitored regularly and targeted teaching is planned and implemented in a timely manner, fewer 

students succumb to the Matthew Effect (Rigney, 2010; Milton, 2017) whereby the gap between struggling learners and 

their year level peers widens rapidly and, with each passing year, is more difficult to close. Monitoring student literacy 

progress against agreed expectations is central to targeted teaching (Goss, Hunter, Romanes and Parsonage, 2015).” 

(Moving Literacy Forward P-12, DoE, 2020) 
 

At our school, data collected is to be used in a meaningful and purposeful manner with the sole purpose to identify 

students’ current needs and to identify and then implement the next steps in teaching in order to progress each 

student’s reading development. We ensure that our data collection practices aligns with the 2020 Joint Statement 

from the DoE and the QTU around the collection, storage and use of data in Queensland State Schools. 

 

 

At our school, the collection and use of data in the teaching of reading: 

• Includes a range of tools to monitor student-reading development. 
• Includes the minimum requirement by all teachers in regard to the collection and use of reading data as outlined in our school’s ‘Literacy Data Plan’ 
• Includes a balance of observations, conversation and focused analysis of student work/test results, which is collected on a continuing basis from a 

range of authentic contexts. 
• Includes evidence based on teacher knowledge of students, student attitudes towards reading and behaviours demonstrated towards reading 

Reading Data is collected and stored in students’ Literacy Folios as a hard copy in classrooms and in OneSchool and OneNote. 

Data relating to reading includes: 

 Formalised diagnostic test data (PM, PROBE,) as outlined in our school’s ‘Literacy Data Plan’  
 Literacy Continuum (Critical Aspects of Reading Texts, and Comprehending Texts) 
 Anecdotal evidence based on teacher knowledge of students, student attitudes towards reading and behaviours demonstrated towards reading 
 A-E achievement from summative assessment tasks, that identify and articulate reading demands across Learning Areas 

  

"Reading within the 
Curriclum"

We are all teachers 
of reading!

"Teach the Reading 
Demands of the 

Curriclum"

We identify and 
purposefully plan for 
the reading demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of reading 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Reading 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in reading.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their reading 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Reading"

We are committed to work 
together to support and 

colloborate with each other 
and to demonstrate a 

consistent approach to the 
teaching of reading at our 

school.



Our Literacy Data Plan (Prep to -10)   



 



  



 

 

“It is widely accepted that quality feedback leads to improvement in student learning (Hattie, 2012). In the case of 

literacy progress, the focus of teacher feedback is on how well the student has applied the specific, targeted literacy 

behaviours in the classroom work or assessment of a learning area/subject… Providing feedback to students about their 

literacy skills in a learning area/subject involves students using the information to improve their own learning. When 

students understand and use metalanguage, teachers are able to provide more specific feedback (Henderson, 2019). 

Feedback on students’ literacy skills is only effective if students understand what good performance is (for example, the 

literacy learning intention and expected standard of work), they are clear about what their present work is 

demonstrating against the expectation and amend their practice to address the shortfall (Shepard, 2006).” 

(Moving Literacy Forward P-12, DoE, 2020) 

 

 

Teachers at our school: 

• Provide timely and ongoing feedback that enables each 
student to monitor their own progress in reading through 
achievable learning goals 

• Identify the whole of unit learning intentions, reading demands 

of units and success criteria which are communicated clearly 

to students 

• Provide ‘non-transient’ examples of the unit learning 

intentions for students to refer to in their classrooms (e.g., 

Learning Walls) 

• Set student learning goals for desired reading behaviours and 

outcomes and share the progress and success of these goals 

with students 

• Use the Metalanguage of WALT / WILF / TIB to discuss 

lesson goals) and Learning Intentions and Success Criteria – for Unit goals 

"Reading within the 
Curriclum"

We are all teachers 
of reading!

"Teach the Reading 
Demands of the 

Curriclum"

We identify and 
purposefully plan for 
the reading demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of reading 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Reading 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in reading.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their reading 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Reading"

We are committed to work 
together to support and 

colloborate with each other 
and to demonstrate a 

consistent approach to the 
teaching of reading at our 

school.

 ‘Today we are learning…’ 
 ‘We are looking for… in this 

task.’ 

 ‘Thinking about this task will…’ 

 ‘Adding/removing … would improve 

your learning.’ 

‘How could you deepen 
your understanding?’ 
‘Are you on track with your 
learning?’ 
 

Figure 1: Hattie and Timperley’s Feedback loop model by 

Brooks and Burton, University of Queensland, 2019 

 



 

Our school recognises that there is no ‘quick fix’ for raising our reading (and literacy) standards but understand that we 

are on the journey of a long term improvement model for the teaching and learning of reading for our students. Our 

school’s curriculum leaders and teachers are committed to work together to consistently and frequently interrogate 

our practices, pedagogy and our understanding of how students develop with reading, underpinned by recent and 

reliable research. 

 

 

 

 

 

 
Teachers at our school: 
• Recognise that the teaching of reading is every teacher’s  

responsibility and explicitly target reading improvement. 

• Foster the school’s Big 3: ‘Engagement, Differentiation and Literacy’ 

across all sectors of the school and all Learning Areas.as 

• Use the same metalanguage for the teaching and learning of reading.     

• Support other colleagues in the teaching of reading through: 

o observation and sharing of effective practice  

o a commitment to professional learning,  

o engagement with our Improvement Priorities in Reading 

o monitoring students’ reading progress and using this information to identify  

the next steps for each student to improve in reading 

  

"Reading within the 
Curriclum"

We are all teachers 
of reading!

"Teach the Reading 
Demands of the 

Curriclum"

We identify and 
purposefully plan for 
the reading demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of reading 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Reading 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in reading.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their reading 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Reading"

We are committed to work 
together to support and 

colloborate with each other 
and to demonstrate a 

consistent approach to the 
teaching of reading at our 

school.

Our school’s ‘engine room’ for 

the teaching and learning of 

reading.  



 

 

 

  

"Reading within the 
Curriclum"

We are all teachers of 
reading!

"Teach the Reading 
Demands of the 

Curriclum"

We identify and 
purposefully plan for 

the reading demands in 
all Learning Areas.

"Understand Quality Literacy 
Teaching"

We consistenly aim to 
improve our practices in the 

teaching of reading using 
current research, 

professional development,  
observation and mentoring, 

to improve practice.

"Monitor Students' Reading 
Progress & Target Teaching"

We use data with a singular 
aim to identify student needs & 

inform the next steps in 
teaching to ensure students 
can improve & experience 

success in reading.

"Provide purposefull and 
regular feedback"

We aim to consistently provide 
students with feedback on 

their reading progess with clear 
targets and expectations.

"Build a Whole-School 
Approach to Improving 

Reading"

We are committed to work 
together to support and 

colloborate with each other 
and to demonstrate a 

consistent approach to the 
teaching of reading at our 

school.
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Appendix : Department of Education Links for the Teaching of Reading 

2021 

Teaching Reading in Queensland State Schools 

 

https://det-school.eq.edu.au/schools/reading/index.php 

HOW TO TEACH READING 

 

https://learningplace.eq.edu.au/cx/resources/file/5870883d-8171-42bf-8761-ae903ba2cb54/1/index.html 

https://det-school.eq.edu.au/schools/reading/index.php
https://learningplace.eq.edu.au/cx/resources/file/5870883d-8171-42bf-8761-ae903ba2cb54/1/index.html


 

 Appendix: ‘Gradual Release of Responsibility’ model 

Collaborative Work
(Shared / We do)

Independent Work
(Applying / You Do)

Source: Fisher,D., & Frey, N., (2014) 

Focused Teaching
(Modelled / I Do)

Guided Instruction
(Joint / Shared / We Do)

TEACHER RESPONSIBILITY 

STUDENT RESPONSIBILITY 

“YOU DO IT ALONE” 
But I will watch and help… 
 

“YOU DO IT TOGETHER” 
 

“WE DO IT” 
 

“I DO IT” 
 



 

  Gradual Release Model applied to the Teaching and Learning of Reading. 

Focussed Teaching 
(Modelled) 

 

Guided Instruction 

 

Collaborative Work 
(Collaborative Learning) 

Independent Work 
(Independent Practice) 

“I Do” “We Do” “We Do” “You Do” 

The teacher demonstrates and 

explicitly teachers a targeted 

(and often a new) reading 

focus: 

• Text type 

• Language Feature 

• Vocabulary 

• Reading / Comprehension 

strategy 

The teacher may model:  

• the type of fluent and 

expressive reading 

required 

• the language and thinking 

required (THINK ALOUDS) 
 

The teacher invites students to read 

along and investigate/ explore the 

‘focus’ for reading with him/her.  

The teacher guides the class or small 

groups of students to help improve: 

• Fluency 

• Understanding of text 

(audience/purpose/content/ text 

or language features 

• Vocabulary /Comprehension  

In guided group reading (students with 

similar needs are grouped using texts 

at an appropriate ‘instructional level’ 

 

The teacher provides 

help, support and 

corrections as needed to 

ensure student success 

with the new content 

and skills.  

 

The teacher provides 

support and encouragement 

as necessary. 

Students actively listen to 

and observe the teacher. 

(Usually for no more than 5 -

10 mins at a time) 

Students read along with the teacher 

and contribute ideas, practicing 

strategies in the safety of the whole 

group. Students read aloud so 

teachers can hear and support their 

processes. 

Students apply new 

knowledge and deepen 

their understanding as 

they work with partners 

or in small groups, 

learning from one 

another and getting help 

from peers and teachers 

as needed. 

 

Students read books on 

their own, exploring 

different kind of texts and 

applying new learning. The 

books at a student’s 

independent reading level. 

Working independently, 

students build 

competency and fluency 

with new knowledge and 

skills. 

Reading 

Procedures 

& 

Examples of 

Reading 

Strategies 

Modelled Reading 
(Can be part of Shared, Guided Reading) 

Read Alouds 
 

Shared Reading 
Guided Reading 

 

Close Reads 

Guided Reading 
 

Partner Reading 

Discussion Groups 

Independent Reading 
 

Stamina Reading 
 

The level of 

Teacher 

Support 

 

The level of 

student 

control 



  

Appendix: The Big 6 



 

  



  



  



 

 

 

 

  

Appendix : Four Resource Model 

Code Breaker Activities include: 

 Applying knowledge of alphabet sounds, 

words, letter/sound relationships 

 Developing syntactic & semantic decoding 

strategies 

 Understanding the grammar & vocabulary of 

texts 

 Understanding the structural conventions of 

texts 

 Observing visual codes 

Text Participant Activities include: 

 Making meaning by drawing on background 

experiences & making predictions 

 Monitoring predictions 

 Interpreting the relationships of characters 

portrayed in a text 

 Responding to a text on a personal level 

 

Text Analyst Activities include: 

 Analysing the ways in which texts are crafted 

to influence readers perceptions 

 Analysing texts to understand the views and 

interests of the author and developing a 

critical response 

 

Text User Activities include: 

 Understanding that different texts have 

different social and cultural purposes 

 Understanding that these purposes 

influence the way that texts are 

structured 

 Applying the knowledge of text 

structure to comprehend texts 



 

 

At our school, Teachers use the Language of Tier 1 (every day), Tier 2 (specialised) and Tier 3 Words (highly technical or discipline specific). 

Effective teaching of Tier 2 vocabulary should include: 

 Daily practice or attention 
 Short periods (10-20mins) 
 Up to 10-14 exposures to learn a new word  
 Frequent and consistent opportunities 

 
Appropriate resources and strategies: 
  

Appendix : Teaching Vocabulary Knowledge 

Structured Tier Two Robust instruction of Vocabulary Experiences  

 



  

Introducing a ‘Target Word’ (Tier 2 and in some cases a Tier 3 Word) 
STEPS OF INTRODUCTION TIER 2 TARGET WORD OUTLINE 

1. TEXT or ACTIVITY 
Teacher reads the text to the students or 
completes other KLA activity 

Text:   
Author:   
Target Word:   

2.   CONTEXT  
Teacher contextualises the word within 
the text/activity. 

Find the word in the text. Re-read the 
sentence.  Explain what the word means in 
the context of the text OR activity. 
 

3.  REPEAT  
Students repeat the word. 

What’s the word?   
  

4. FRIENDLY DEFINITION  
Teacher provides a friendly definition of 
the word. 

 

5. ACTION 
Teachers and students create n action 
for the word. 

 

6.  TEACHER EXAMPLES  
Teacher provides examples in contexts 
other than the one in the text/activity. 

 

7.  REPEAT 
Students repeat the word. 

What’s the word? 
 

8.  INTERACTION: (Optional) 
Teacher creates a situation/activity 
where the students ‘interact’ with the 
word. 

 

9. STUDENTS’ EXAMPLES  
Students provide some of their own 
examples. 

Now tell a time you when… 
 
You might start by saying…. 

10.  REPEAT  
Teacher says friendly definition and 
students say the word again. 

What’s the word that means…. 
 

Example of Explicit Vocabulary Instruction: 

 

Many Tier 2 (or Tier 3) words are Identified in a 

Teacher’s planning (others may arise when engaging with a text). 

These words are then presented in a ‘non transient’ way: 

Example:  

 Word Walls  
 Learning Walls  
 ‘Word Clines’ 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Appendix: SCORE    [Helping students access and engage with unfamiliar texts on demand] 

SCORE – The Coach Approach to Demand Reading 
Sue Hamilton-Smith, Pam Gargett, Julia Shaw, Kay Brodie, Chris Faix, 
Carmel Harrison and Susan Galletly | National Partnership Literacy Coaches, Department of Education and Training, Central 
Queensland Region 
 
The SCORE strategy provides a schema that supports a reader to independently comprehend and respond to text. 
SCORE is streamlined by necessity to provide a simple mnemonic to guide a reader towards the independent and expert 
comprehension of any given text. SCORE focuses teacher and student attention towards a small repertoire of strategies that effective 
comprehenders use (Pressley & Afflerbach, 1995). 
 
SCORE demands that the reader annotate the focus text, or ‘read with a pencil’, a strategy called ‘Inking Your Thinking’ (Donnelly, 
2007). This ‘marking up’ of text is a useful process for reading independence. 
 
The SCORE sequence is weighted towards pre-reading strategies that tap into prior learning and past experiences. Before a student is 
asked to read closely and to demonstrate their expertise, they are encouraged to take several steps to access and utilise their prior 
knowledge. The importance of this step is highlighted by Fogarty (1999, pp. 18–19), ‘when teachers stress pre-learning strategies 
with their students, increased student achievement is the result’. 

S – Skim and Scan 
SCORE begins with skim reading, browsing and glancing over the text to gain a general idea of what it is about. Attention is given to 
the title, headings and visuals, including the layout of the text and Keywords. 

C – Connect and Question 
SCORE asks readers to connect emotionally with the text. Students access their prior knowledge of the world and understanding of 

genre to make a personal decision about the worth of the text. The reader is asked to label the text, using the context clues gathered 

from skimming and scanning to assign a genre and to predict the text’s purpose, audienceand possible author. 

O – Organise your Thinking 
Top-level structures are thinking patterns which help to make sense of what is read. At this stage of applying SCORE, the reader is 
guided by their predictions around subject and genre as well as identified words signalling comparison, cause/effect, 
problem/solution, description, list or sequence to impose a top-level structure on the text.  
A simple graphic such as a Venn diagram, t-bar or flow chart is marked on the text to assist in the organisation of thinking around the 
text’s predicted central message. 

R – Read and Reflect 
Students who have skimmed and scanned, connected, questioned and organised their thinking enter the close reading stage of SCORE 
with ‘relaxed alertness’ (Caine & Caine,1994). An effective close reader has a game plan. They become a ‘text detective’, actively 
hunting through the text to confirm or discredit forecasts made when skimming and scanning. The proficient close reader constructs 
mental images that represent ideas in the text. They continue to utilise prior knowledge together with evidence from the text to infer 
and to determine the meaning of unknown vocabulary. 

E – Be the Expert 
There are innumerable ways that we ask our students to demonstrate that they are expert readers of text. 



Appendix: Literacy Continuum 



  



  



Appendix: Student Profile for Reading Intervention:    

Student Name:    Date:  Class / Year Level   DOB: 

 

Reading Comprehension 

Reading Accuracy Reading Fluency Listening Comprehension 

 Above Average 

 Average 

 Below Average 

 Poor 

 

Decoding Sight Word  

Reading 

Rapid automatic 

naming 

Inferential 

language 

Comprehension 

Monitoring 

Text Structure 

Knowledge 

Phonological  

processing 

Letter-sound 

knowledge 

Orthographic 

knowledge 
Syntactic 

knowledge 

Lexical 

knowledge 



 

 

 

Appendix: Student Profile for Reading Intervention: Adapted from the Reading & Writing Centre, DoE 

Assessment Intervention 

Differentiated (Tier 1) 
Cohort mapping including 

programs for monitoring all 

students 

(

e.g., Literacy Continuum) 

Focused (Tier 2) 
Targeted monitoring of word 

reading & listening 

comprehension for students 

not meeting cohort 

expectations 

Intensive (Tier 3) 
Assessment of 

subcomponents of reading 

comprehension to identify 

causal factors.  

 

May include specialist 

assessment (e.g., Guidance 

Officer, Speech Language 

Pathologist) 

Differentiated (Tier 1) 
Explicit, systemic reading 

instruction for all students 

Focused (Tier 2) 
Targeted instruction for 

identified students to 

support reading 

comprehension within the 

curriculum 

Intensive (Tier 3) 
Individualised intervention 

targeting identified causal 

factors. 

 

May include 

recommendations from 

specialist personal (e.g., 

Guidance Officer, Speech 

Language Pathologist) 

Reading Comprehension 

(The ability to make meaning from a text) 

Word Reading 

(Ability to translate printed text and pronounceable 

words) 

Listening Comprehension 

(Ability to understand text if it is heard instead of read) 

Decoding 

 

application of 

sound letter 

knowledge to 

word reading 

Sight Word 
Reading 

 

high frequency 

words 

mental 

graphemic 

representations 

Fluency 
 

accuracy 

speed 

prosody  

 

 

Inferencing 
 

accuracy 

speed 

prosody  

 

 

Comprehension 

Monitoring 
 

Capacity to 

reflect on one’s 

own 

comprehension 

 

 

Text Structure 
Knowledge 

 

Understanding 

that different 

types of text are 

organised 

differently 

 

Phonological 

Processing 

 

Detecting 

discriminating 

and accessing 

speech sounds 

Alphabetic 
principle 

 

letters are 

symbols that 

represent 

sounds 

Orthographic 
knowledge 

 

Understanding 

how spoken 

language can 

be represented 

in written form 

Concepts of 
Print 

 

Understandin

g how print 

works 

Grammar and 
Syntax 

 

Understanding 

grammatical 

structures and word 

order in sentences 

Vocabulary 

 

Word knowledge 

Word consciousness 

Word learning strategies 


