
  

Writing Framework 



 
 
 
  

Engagement 
At our school we engage students in writing by: 
• Using explicit instruction (Archer & Hughes) 
• Using quality literature & authentic texts (multi-modal) for all 

Learning Areas 
• Using a range of writing procedures and strategies that are 

intentional and targeted  
• Ensuring that we also allow students to read for enjoyment 
• Providing opportunities for students to aspire to individual 

learning goals and to see themselves as successful readers 
 

Differentiation 
At our school we differentiate or writing instruction 
by: 
• Using data to identify all student needs and the next steps to 

improve their writing 
• Use the information from data we have collected (diagnostic 

assessment, Literacy Continuum, observed writing behaviours) 
to identify student writing goals 

• Providing explicit & differentiated instruction and also 
focussed and intensive teaching for students who are below or 
above year level expectations 

Literacy 
At our school we move literacy & writing forward by: 
• Using a whole-school approach where our staff have access to 

professional development, observation of good practices and 
collegial coaching and support 

• Ensuring that our practices and pedagogy reflects current 
research around the teaching of writing and is supported with 
appropriate programs and resources 

• Teach writing within the Australian Curriculum 
 

We Plan for Writing 
We purposefully plan: 
• For students to successfully engage with the writing 

demands of the curriculum 
• To identify student needs  
• By ensuring that the writing demands of each unit are 

identified during planning and targeted writing 
instruction occurs during the unit’s teaching and learning 
sequence 

We Teach Writing 
We explicitly teach writing: 
• Consistently and frequently across all Learning Areas 
• By using ‘Explicit Instruction’ including the use of the 

‘Gradual Release of Responsibility Model’ 
• Using a range of Writing Text Types appropriate to the Learning 

Areas and use strategies to explicitly teach the structure and 
language features of these Text Types 

• Ensuring we provide Focussed and Intensive teaching when 
needed 

• Providing purposeful feedback to our students and setting 
targeted and achievable learning goals 

• By ensuring ‘Pedagogy & Practice’ over programs! 

We Assess Writing 
We assess writing: 
• By ensuring we undertake the diagnostic writing assessment 

outlined in our school’s Literacy Data Plan 
• To monitor all of our students’ progress and achievement in 

writing 
• To inform our next steps to assist our students’ progress and 

achievement in writing 
• Using a range of formative writing assessment tasks to monitor 

writing during a unit’s teaching & learning cycles to provide 
feedback to students, inform future instruction and differentiate 
instruction when needed 



 
  

"Writing within the 
Curriclum"

We are all teachers of 
writing!

"Teach the Writing 
Demands of the 

Curriclum"
We identify and 

purposefully plan for 
the writing demands 
in all Learning Areas.

"Understand Quality 
Teaching of Writing"
We consistenly aim to 

improve our practices in 
the teaching of writing 
using current research, 

professional 
development,  

observation and 
mentoring, to improve 

practice.
"Monitor Students' 
Writing Progress & 
Target Teaching"
We use data with a 

singular aim to identify 
student needs & inform 

the next steps in 
teaching to ensure 

students can improve & 
experience success in 

writing.

"Provide purposeful and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their 
writing progess with 

clear targets and 
expectations.

"Build a Whole-School 
Approach to Improving 

Writing"
We are committed to 

work together to support 
and colloborate with each 
other and to demonstrate 
a consistent approach to 
the teaching of writing at 

our school.



 
Our school’s approach to writing extends from Prep-Year 10. The teaching of writing occurs in all classrooms, in all 
subjects, with the understanding that every teacher is a teacher of writing. Teachers drive the teaching of writing in 
their classroom with an understanding of both the students and the curriculum. 
In the early years, systematic, explicit and targeted instruction – in the context of meaningful, challenging language 
work is incorporated across the curriculum to encourage students to engage with the basic text-types and language 
features necessary for future learning areas. Explicitly teach the components to support student development in the 10 
Writing Criterion. Provide consistent opportunities for Daily Writing that also promotes sustained writing, enjoyment and 
confidence while still supporting their needs in ‘learning to Write’. In Year 10, the teaching of writing still occurs through 
engagement with subject specific text types and vocabulary. 
 
 
 
 
 
 

In all classrooms, the teaching of writing is supported through: 
• The identification of the writing demands of each unit of work across all unit plans. 
• These writing demands are considered and planned to be taught within a unit’s 

 teaching and learning cycle. 
• The use of overarching frameworks to form a common understanding (See Appendix) 

• Targeted teaching in response to individual needs 

• Use of a range of texts including written, spoken, visual or multimodal – in all learning areas / subjects. 
• Authentic literacy experiences that are both task oriented and for enjoyment. 
• Ongoing monitoring of student progress in writing to ensure appropriate and timely interventions.  
• Learning Teams (PLTs) occur to enable intentionally collaborative conversations  

around the next steps for writing instruction, differentiation, and to ensure appropriate and timely interventions.  
• Evidence of links made to writing.  
• Balance of instruction: modelled, shared, guided and independent writing.  

"Writing within 
the Curriclum"

We are all 
teachers of 

writing!

"Teach the Writing Demands 
of the Curriclum"

We identify and purposefully 
plan for the writing demands 

in all Learning Areas.

"Understand Quality Literacy 
Teaching"

We consistenly aim to improve 
our practices in the teaching of 
writing using current research, 

professional development,  
observation and mentoring, to 

improve practice.

"Monitor Students' Writing 
Progress & Target Teaching"

We use data with a singular 
aim to identify student needs 

& inform the next steps in 
teaching to ensure students 
can improve & experience 

success in writing.

"Provide purposefull and 
regular feedback"

We aim to consistently provide 
students with feedback on 

their writing progess with clear 
targets and expectations.

"Build a Whole-School 
Approach to Improving 

Writing"
We are committed to work 

together to support and 
colloborate with each other 

and to demonstrate a 
consistent approach to the 
teaching of writing at our 

school.



 
Every learning area/subject has different purposes for interacting with, organizing and expressing its information or 
content. As a consequence, students are required to comprehend, write, speak about or represent information that is 
organized and expressed in ways that match the purposes of that learning area/subject. (Moving Literacy Forward P-12, 
focusing on quality teaching for successful learning, DoE 2020) 
We aim to ensure that students develop proficient literacy that enables them to engage with the curriculum at 

increasing levels of complexity and with increasing independence as they move from Prep all the way to Year 10. 
At Allora, writing is incorporated across the curriculum to encourage and engage students successfully in the writing 

process. For students to be successful in all Learning Areas of the Australian Curriculum, they must have a working 

knowledge of relevant Text. 

 

 
In all classrooms, the writing demands of Learning Areas are: 

• Identified during the planning stage of the unit and in particular, with focus also on the writing demands of the assessment task 

• Taught with attention to the subject-specific text types, different social purposes, the specialized vocabulary and language features  

that ‘apprentices’ them into that Learning Area. 

• Taught with special attention to the grammatical features, the align and reflect the relevant stages of the Australian Curriculum 

• Scaffolded and explicitly taught through modelled and shared writing, and guided writing practices.  

• Taught with a variety of strategies to help students access and achieve the writing demands of the Learning Areas: 

• Taught with student access to model responses and non-transient displays of the demands of the assessment tasks. (e.g. Learning Walls)  

  

"Writing within the 
Curriclum"

We are all teachers 
of Writing!

"Teach the Writing 
Demands of the 

Curriclum"
We identify and 

purposefully plan for 
the Writing demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in the 

teaching of Writing using 
current research, 

professional development,  
observation and mentoring, 

to improve practice.

"Monitor Students' Writing 
Progress & Target 

Teaching"
We use data with a 

singular aim to identify 
student needs & inform the 

next steps in teaching to 
ensure students can 

improve & experience 
success in Writing.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their Writing 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Writing"
We are committed to work 

together to support and 
colloborate with each other 

and to demonstrate a 
consistent approach to the 
teaching of Writing at our 

school.



  Part of Unit Plan – showing identification of Writing 
Demands 



 
The Teaching of writing across the Learning Areas other than English. 
Reference: Literacy Framework Training (2010-2012) , Literacy Development across all Learning Areas (2010, Leanne Kanowski) 
 
Each Learning Area (LA) views the world in different ways. Therefore, each LA requires a different set of lenses and 

literacies through which to ‘see’ the world. This includes students explicitly being taught the unique literacy demands that are 

necessary for each LA. Below is a table of appropriate non-literary genres for each KLA. All texts have salient language 

features that help the genre or text-type achieve its purpose.  

KLAs: Science SOSE The Arts Technology Maths HPE 
 
 
 

Appropriate 
Text Types 

 
(Bold types 

most 
common) 

• Procedure 
• Sequential 

Explanation 
• Causal Explanation 
• Theoretical 

Explanation 
Factorial Explanation 

• Consequential 
Explanation 

• Descriptive Report 
• Taxonomic Report 
• Exposition 
• Discussion 
• Critical Response 

• Information Report 
• Description 
• Practical Report 

(Investigation report) 
• Factual Recount 
• Biographical Recount 
• Historical Recount 
• Historical Account 
• Sequential 

Explanation 
• Causal Explanation 
• Expository 

Argument 
• Expository 

Discussion 
• Review 
• Interpretation 
• Critical Response 

• Personal Response 
• Review 
• Interpretation 
• Critical Response 

• Explanation 
• Analytical Exposition 
• Procedure 
• Procedural 

Recount 
• Personal Response 

and Evaluation 
• Critical Response 

• Transactional 
• Description 
• Explanation 
• Procedure 
• Personal Response 
• Critical Response 

• Causal Explanation 
• Persuasive 

Exposition 
• Procedural Report 
• Analytical Exposition 
• Procedure 
• Factual Recount 
• Hortatory Exposition 
• Personal Response 

  



At Allora, we understand that it is essential to keep up to date with current literacy research developments, including 
how students learn to decode and comprehend texts, understanding the connections between writing and writing, 
considering the complex skills students need to Write and compose written and digital multimodal texts 

No matter the year level, research says that in order for students to improve in their literacy, teachers need to: 
• make time for purposeful literacy (Ryan, 2008) 
• establish a positive, motivating environment (Henderson, 2019) 
• know their learners (Henderson, 2019) 
• set clear and specific literacy goals (Wiggins and McTighe, 2011) 
• support students from teacher-modelling to joint construction through to independent practice (Fisher and Frey, 2013) 
• set deliberate literacy practice in the students’ learning zone (Gambrell and Morrow, 2014) 
• provide timely and purposeful feedback (Hattie and Timperley, 2007) 
• embed literacy activities in the curriculum (Wyatt-Smith and Cumming, 1999; Henderson, 2019) 

(Moving Literacy Forward P-12, DoE, 2020) 
 

Our teachers acknowledge that writing is a complex process that builds on oral language development and encompasses both specific skill development (phonemic and 

decoding strategies) and the use of comprehension strategies.  Our teachers continue to engage with research, professional learning, observation and collegial support to 

ensure we are utilising and combining the best practices to identify their students’ needs and teach most effectively, 

 
At our school, current best practices in the teaching of writing: 
• Include the use of ‘Explicit Instruction’. (Archer and Hughes) (see appendix) 

• Include the ‘Gradual Release of Responsibility Model’ for instruction (Archer and Hughes, Fischer) (see appendix) 

• Incorporates all elements of ‘The Big 6’ appropriate to the needs of the students. (see appendix) 

• Reflects other informing Frameworks that promote and inform High Yield teaching practices in writing. 

o The Four Resource Model (Luke, Freebody 1999) (see appendix) 

 

• Is sustained by professional learning, collegial support, observation and sharing of practice. 

 
 
  

"Writing within the 
Curriclum"

We are all teachers 
of Writing!

"Teach the Writing 
Demands of the 

Curriclum"
We identify and 

purposefully plan for 
the Writing demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of Writing 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Writing 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in Writing.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their Writing 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Writing"
We are committed to work 

together to support and 
colloborate with each other 

and to demonstrate a 
consistent approach to the 
teaching of Writing at our 

school.



  

AUDIENCE 
 

TEXT 
STRUCTURE

RE 

IDEAS 
LANGUAGE 
FEATURES 

VOCABULARY COHESION PARAGRAPHING SENTENCE 
STRUCTURE 

SPELLING 

Teach: 
• Understanding 

of audience 
purpose 

• Register and 
Tenor –(how 
spoken / 
written how 
formal is the 
text 

Resources: 
• ‘7 STEPS 

TO 
WRITING 
SUCCESS’ 
 

• Quality 
examples of 
a range of 
text types 

To Teach: 
• A range of 

different 
text types 
both in 
reading and 
writing 
lessons. 

• Identify 
parts of the 
text 

• Look at how 
whole text, 
and 
sentence 
level 
grammar is 
used 

Teach: 
• How to plan 

using 
suitable 
graphic 
organisers 

• Brainstormin
g activities 

• Discussions 
in joint 
collaboration 
sessions 

Teach: 
• Using 

modelled 
and guided 
activities to 
identify and 
then use the 
specific 
language 
features of 
the text 
types 

• Identify 
similar 
language 
features in 
texts during 
reading 
activities 

• Display non 
transient 
examples. 

Resources: 
• Quality 

examples of 
a range of 
text types 
 

• Learning 
Walls 

 

Resources: 
• ‘7 STEPS 

TO 
WRITING 
SUCCESS’ 

• Appropriat
e planning 
proformas 
for 
planning 
before draft 

 

Resources: 
• Quality 

examples of 
a range of 
text types 
 

• Learning 
Walls 

 
 

To Teach: 
• Tier 2 

vocabulary 
(specialised) 

• Subject 
specific 
vocabulary 

• Explicitly 
with non-
transient 
displays for 
students to 
access. 

Teach: 
• Discuss and 

display different 
linking words used 
in different texts.  

• Cloze activities 
where relative 
pronouns, 
repetition words 
and linking words 
are hidden. 

• Highlight relative 
pronouns and see 
if students 
understand what 
they are referring 
to. 

• Using Top-Level 
Structure 
activities 

To Teach: 
• Understanding 

of organising 
ideas 

• Topic 
sentences 
(Hypertheme) 

• Elaborating 
ideas 

Teach: 
• Understanding 

of grammar 
with Whole 
Text -Sentences 
– Clauses – 
Phrases- word 
approach 

• Teach the basic 
unit of meaning 
– The Clause 

 

To Teach: 
• Understanding 

of sentence 
boundaries 

• Sentence level, 
clause level 
grammar 

 

PUNCTUATION 

Teach: 
• Using a 

systematic 
and explicit 
approach 
alongside 
opportunities 
for students to 
explore  and 
identify word 
patterns 

• Allowing 
students 
opportunities 
to transfer 
their acquired 
understanding 
of 
orthographic 
knowledge, 
and spelling 
patterns to 
unknown 
words. 

• Including the 4 
spelling 
knowledges 

 

Resources: 
• ‘7 STEPS 

TO 
WRITING 
SUCCESS’ 
 

• STRIVE 
 

 
• Quality 

examples of 
a range of 
text types 
 

• Learning 
Walls 

 
• Word 

Walls 

 

Resources: 
• Quality 

examples of 
a range of 
text types 

 

Resources: 
• Quality 

examples of 
a range of 
text types 
 

• Learning 
Walls 

Resources: 
• Quality 

examples of 
a range of 
text types 

• Grammar 
texts 

• Elaboration 
on sentences 
(Annette 
Curnow) 

• Examples of 
clause types 

• Functional 
Grammar 

 

Resources: 
• Quality 

examples of 
a range of 
text types 

 Resources: 
• Quality 

examples of a 
range of text 
types 

• Word walls 
• “WORDS 

THEIR WAY’ 
• SSP 
• Other spelling 

resources 

 



 
The Teaching of Writing in Prep – Year 2 
“The early years of schooling (Prep to Year 2) is a critical time for students to develop foundational literacy skills 

to ensure their success in future learning across all learning areas/subjects and in later life. The significant rate of 

learning and development that occurs within the early years of schooling requires that teachers continually draw on 

a repertoire of strategies to monitor literacy progress and to differentiate based on individual student needs.” 

 
 
 
 
 
 

 
Prep to Year 2 teachers at our school: 

• Build the teaching of writing into our weekly timetable and arrange for many opportunities for sustained writing activities and embed the teaching of writing across the 

range of Learning Areas 
• Ensure that the teaching of writing is a daily practice and provide opportunities for students to write for enjoyment  

• Ensure a balanced approach to writing instruction: modelled, guided and independent practices, gradually releasing the responsibility from teacher to student 

• Provide targeted and direct instruction with timely, frequent and constructive feedback to students on their writing achievement, which is informed from monitoring 

assessment for learning.  

• Pay attention to vocabulary development 

• Frequently monitor student progress in writing using the 10 Writing Criteria to identify specific areas for targeted next steps in teaching.  
• Provide handwriting and keyboarding lessons. 

 
  

"Writing within the 
Curriclum"

We are all teachers 
of Writing!

"Teach the Writing 
Demands of the 

Curriclum"
We identify and 

purposefully plan for 
the Writing demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of Writing 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Writing 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in Writing.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their Writing 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Writing"
We are committed to work 

together to support and 
colloborate with each other 

and to demonstrate a 
consistent approach to the 
teaching of Writing at our 

school.



 
The Teaching of Writing in Years 3-6 
“For students in Years 3 to 6, quality literacy teaching extends their learning to comprehend and compose 

increasingly complex and sophisticated texts. They move beyond foundational literacy skills and begin to build 

mastery of the skills and strategies necessary to deal with the added language and knowledge demands of the texts 

in English and other learning areas/subjects.” 

 
 
 
 
 

 
Year 3- 6 teachers at our school:  
• Provide many opportunities for students to Write for enjoyment   

• Ensure that the teaching of writing is a daily practice that promotes  
sustained writing, enjoyment and confidence.  

• Ensure a balanced approach to literacy instruction: modelled,  

guided and independent practices, gradually releasing  

the responsibility from teacher to student 
•     Explicitly teach the components from the 10 Writing Criterion 

• Provide targeted and direct, explicit vocabulary and comprehension instruction 

• Embed the teaching of writing in a range of learning areas/subjects 

• Frequently and consistently monitor all student progress in  

writing with a strong focus on each student’s writing development 

• Emphasis on the use of a variety of skills specifically in sentence structure complexity,  

cohesion and audience that is appropriate to the text type required for the learning area.  

on a balanced variety of print and digital multimodal texts.  

"Writing within the 
Curriclum"

We are all teachers 
of Writing!

"Teach the Writing 
Demands of the 

Curriclum"
We identify and 

purposefully plan for 
the Writing demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of Writing 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Writing 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in Writing.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their Writing 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Writing"
We are committed to work 

together to support and 
colloborate with each other 

and to demonstrate a 
consistent approach to the 
teaching of Writing at our 

school.



 
The Teaching of Writing in Year 7-10 
“As students move from primary school into junior secondary and beyond, they require more specialised teaching 

of comprehension and composition skills in order to achieve success in the curriculum (Christie and Derewianka, 

2008). Developing these skills includes growth in comprehending more specialised and technical vocabulary and 

mastering more complex patterns in texts. Success in the learning areas/subjects is enhanced through explicit 

teaching of analytical, interpretive and evaluative comprehension processes and of how language works at the 

whole text, paragraph, sentence and word level in a specific learning area/subject.” 

 
 
 

 
Year 7-10 teachers at our school: 
• Understand the literacy demands of their learning area/subject 

 and identify them in their unit planning 

• Explicitly teach the writing demands of their learning area/subject 

through the Gradual release of responsibility from the teacher to the student  

(for example, modelled, guided and independent practice) 

• Employ a mix of common school-wide strategies and discipline-specific strategies  

to suit the context when teaching students and engaging them with the texts 
that are specific to their units of work 

• Provide explicit teaching of a variety of increasingly complex and authentic texts  

 within the learning areas/subjects with showing students how to construct texts with  

increasing control of “Register” to be able to shift texts to a more academic and ‘lexically dense’ text when required, 

 

 

 

  

"Writing within the 
Curriclum"

We are all teachers 
of Writing!

"Teach the Writing 
Demands of the 

Curriclum"
We identify and 

purposefully plan for 
the Writing demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of Writing 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Writing 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in Writing.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their Writing 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Writing"
We are committed to work 

together to support and 
colloborate with each other 

and to demonstrate a 
consistent approach to the 
teaching of Writing at our 

school.



 
“When students are monitored regularly and targeted teaching is planned and implemented in a timely manner, fewer 
students succumb to the Matthew Effect (Rigney, 2010; Milton, 2017) whereby the gap between struggling learners and 
their year level peers widens rapidly and, with each passing year, is more difficult to close. Monitoring student literacy 
progress against agreed expectations is central to targeted teaching (Goss, Hunter, Romanes and Parsonage, 2015).” 

(Moving Literacy Forward P-12, DoE, 2020) 
 

At our school, data collected is to be used in a meaningful and purposeful manner with the sole purpose to identify 

students’ current needs and to identify and then implement the next steps in teaching in order to progress each student’s 

writing development. We ensure that our data collection practices aligns with the 2020 Joint Statement from the DoE 

and the QTU around the collection, storage and use of data in Queensland State Schools. 

 
 
 

 
At our school, the collection and use of data in the teaching of writing: 
• Includes a range of tools to monitor student-writing development. 
• Identifies the minimum requirement by all teachers in regard to the collection and use of writing data as outlined in our school’s ‘Literacy Data Plan’ 
• A balance of observations, conversation and focused analysis of student work/test results is collected on a continuing basis from a range of authentic 

contexts. 
• Anecdotal evidence based on teacher knowledge of students, student attitudes towards writing and behaviours demonstrated towards writing 

Writing Data is collected and stored in students’ Literacy Folios as a hard copy in classrooms and in OneSchool and OneNote. 
Data relating to writing includes: 

• Writing samples as outlined in our school’s ‘Literacy Data Plan’ (Appendix) 
• Literacy Continuum (Critical Aspects of Writing Texts, - 2022) 
• Anecdotal evidence based on teacher knowledge of students, student attitudes towards writing and behaviours demonstrated towards writing 
• A-E achievement from summative assessment tasks, that identify and articulate writing demands across Learning Areas 

  

"Writing within the 
Curriclum"

We are all teachers 
of Writing!

"Teach the Writing 
Demands of the 

Curriclum"
We identify and 

purposefully plan for 
the Writing demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of Writing 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Writing 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 
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improve & experience 

success in Writing.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their Writing 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Writing"
We are committed to work 

together to support and 
colloborate with each other 

and to demonstrate a 
consistent approach to the 
teaching of Writing at our 

school.



Our Literacy Data Plan (Prep to -10)   



 



  



 
 
“It is widely accepted that quality feedback leads to improvement in student learning (Hattie, 2012). In the case of 
literacy progress, the focus of teacher feedback is on how well the student has applied the specific, targeted literacy 
behaviours in the classroom work or assessment of a learning area/subject… Providing feedback to students about their 
literacy skills in a learning area/subject involves students using the information to improve their own learning. When 
students understand and use metalanguage, teachers are able to provide more specific feedback (Henderson, 2019). 
Feedback on students’ literacy skills is only effective if students understand what good performance is (for example, the 
literacy learning intention and expected standard of work), they are clear about what their present work is demonstrating 
against the expectation and amend their practice to address the shortfall (Shepard, 2006).” 

(Moving Literacy Forward P-12, DoE, 2020) 

 
 
Teachers at our school: 
• Provide timely and ongoing feedback that enables each student to monitor their own progress in writing 

and develop achievable learning goals 
• Identify the whole of unit learning intentions and the writing 

demands of the units and the success criteria of these and 

communicate these clearly to students 

• Provide ‘non-transient’ examples of the unit learning 

intentions for students to refer to in their classrooms (e.g., 

Learning Walls) 

• Set student learning goals for desired writing behaviours and 

outcomes and share the progress and success of these goals 

with students. 

• Use the Metalanguage of WALT / WILF / TIB to discuss 

lesson goals) and Learning Intentions and Success 
Criteria – for Unit goals 

"Writing within the 
Curriclum"

We are all teachers 
of Writing!

"Teach the Writing 
Demands of the 

Curriclum"
We identify and 

purposefully plan for 
the Writing demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of Writing 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Writing 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in Writing.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their Writing 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Writing"
We are committed to work 

together to support and 
colloborate with each other 

and to demonstrate a 
consistent approach to the 
teaching of Writing at our 

school.

• ‘Today we are learning…’ 
• ‘We are looking for… in this 

task.’ 

• ‘Thinking about this task will…’ 

• ‘Adding/removing … would improve 
your learning.’ 

‘How could you deepen 
your understanding?’ 
‘Are you on track with your 
learning?’ 
 

Figure 1: Hattie and Timperley’s Feedback loop model 
by Brooks and Burton, University of Queensland, 2019 

 



 

Our school recognises that there is no ‘quick fix’ for raising our writing (and literacy standards) but understand that we 

are on the journey of a long term improvement model for the teaching and learning of writing for our students. Our 

school’s curriculum leaders and teachers are committed to work together to consistently and frequently interrogate our 

practices, pedagogy and our understanding of how students develop with writing, underpinned by recent and reliable 

research. 

 
 
 
 
 
 
Teachers at our school: 

• Recognise that the teaching of writing is every teacher’s  

responsibility and explicitly target writing improvement. 

• Foster the school’s Big 3: ‘Engagement, Differentiation and Literacy’ 
across all sectors of the school and all Learning Areas.as 

• Use the same metalanguage language for the teaching and learning of writing.     

• Support other colleagues in the teaching of writing through the: 

o observation and sharing of effective practice  

o commitment to professional learning,  

o engagement with our Improvement Priorities in Writing 

o Monitor students’ writing progress and use this information to identify  

The next steps for each student to improve in writing. 

  

"Writing within the 
Curriclum"

We are all teachers 
of Writing!

"Teach the Writing 
Demands of the 

Curriclum"
We identify and 

purposefully plan for 
the Writing demands 
in all Learning Areas.

"Understand Quality 
Literacy Teaching"

We consistenly aim to 
improve our practices in 
the teaching of Writing 
using current research, 

professional development,  
observation and 

mentoring, to improve 
practice."Monitor Students' Writing 

Progress & Target 
Teaching"

We use data with a 
singular aim to identify 

student needs & inform the 
next steps in teaching to 

ensure students can 
improve & experience 

success in Writing.

"Provide purposefull and 
regular feedback"

We aim to consistently 
provide students with 

feedback on their Writing 
progess with clear targets 

and expectations.

"Build a Whole-School 
Approach to Improving 

Writing"
We are committed to work 

together to support and 
colloborate with each other 

and to demonstrate a 
consistent approach to the 
teaching of Writing at our 

school.

Our school’s ‘engine room’ for 
the teaching and learning of 
reading.  



 

 

 

  

"Writing within the 
Curriclum"

We are all teachers of 
Writing!

"Teach the Writing 
Demands of the 

Curriclum"
We identify and 

purposefully plan for 
the Writing demands in 

all Learning Areas.

"Understand Quality Literacy 
Teaching"

We consistenly aim to 
improve our practices in the 

teaching of Writing using 
current research, 

professional development,  
observation and mentoring, 

to improve practice.

"Monitor Students' Writing 
Progress & Target Teaching"

We use data with a singular 
aim to identify student needs & 

inform the next steps in 
teaching to ensure students 
can improve & experience 

success in Writing.

"Provide purposefull and 
regular feedback"

We aim to consistently provide 
students with feedback on 

their Writing progess with clear 
targets and expectations.

"Build a Whole-School 
Approach to Improving 

Writing"
We are committed to work 

together to support and 
colloborate with each other 

and to demonstrate a 
consistent approach to the 
teaching of Writing at our 

school.
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 LANGUAGE LITERATURE LITERACY 
 Text Structure & Organisation Expressing & Developing Ideas Creating Literature Texts in 

Context Creating Texts 

 Text Cohesion Punctuation Sentence & 
clause level 
grammar 

Word level 
grammar 

Vocabulary Spelling Creating literacy 
texts 

Experimentation 
& adaptation 

Texts & the 
contexts in 
which they 
are used 

Creating texts Editing Handwriting Using 
Software 

Prep Language in 
written texts is 
different to 
spoken. 

Is a feature of 
written texts. 
Capitals for 
names. 
Capitals & Full 
stops signal 
sentence 
boundaries. 

  Nouns 
 

Tier 2 Vocab – 
Better word 
choices. 

Letters for 
some sounds 
& words. 

 
SSP 

 
WTW: Emergent 

Retell familiar 7 Steps:  
Sizzling 
Starts 

 Create short 
texts using 
familiar words 
and beginning 
writing 
knowledge 

Shared editing 
of student’s 
own texts: 
ï meaning 
ï spelling 
ï capitals 
ï full stops 

Some lower 
case and 
upper case 
letters 

Start 
 texts through use using 
 of images and some 
 performance word 

processing 
programs 

  
  
  

  

1 Patterns of 
repetition and 
contrast in texts. 

Understand 
& begin to use:  

 
Full stops 
? 
! 

Begin 
understanding 
of noun groups 
Functional 
Grammar 
7 Steps: Senses 
Chart) 
 

 Nouns 
 verbs 

Tier 2 
Vocab – 

Better word 
choices. 
 
STRIVE 
Learning 
Walls  
Word Walls 
7 Steps: 
 

Morphemes in 
word families: 
eg play / 
played / 
playing 
 
WTW: Emergent 
to Letter name – 
alphabetic 

C2C 

Create texts 
imaginatively 
using various forms 
to communicate. 

7 Steps: 
Sizzling 
Starts 

 Short texts 
(imaginative 
& 
informative) 
;emerging 
ï text structure; 
ï grammar; 
ï punctuation; 
ï word choices; 
ï spelling 

Students can 
reread their 
writing & 
discuss changes 
to improve: 
ï meaning 
ï spelling 
ï punctuation 

Unjointed 
lower 
case 
upper 
case 

Start 
using 
images 
as well as 
word 
processing 
programs 
. 

 
 
 

 

2 Texts are made 
cohesive through: 
word associations 
synonyms antonyms 
 
Functional 
Grammar (Module 
6) 
 

Capital 
Letters: 
Proper 
Nouns 

  Commas 
Used to 
separate 
items in lists. 

Understanding 
of  Noun Groups 
 
Functional 
Grammar 
7 Steps: Senses 
Chart) 
 

 Nouns 
 verbs 

Tier 2 
Vocab – 

Better word 
choices. 
STRIVE 
Learning 
Walls  
Word Walls 
7 Steps: 
 

Digraphs 
Long vowels, 
Blends Silent 
letters, 
Morphemes & 
Syllabification 
Visual memory 
for irregular 
words. 
 
WTW: Letter name 
alphabetic 
Within Word 

    Pattern 

Create texts 
that begin to 
develop 
- Audience 
- Ideas 
- Cohesion 
- Character setting 
- Persuasive 
Devices 

Plan for 
success 
Sizzling Starts 
Tightening 
Tension 

 Imaginative, 
persuasive, 
informative 
texts with 
growing 
knowledge as 
above & also 
appropriate to 
audience & 
purpose. 

Reread and edit 
own for: 
ï meaning 
ï spelling 
ï punctuation 
ï text 

structure 

Writing 
Legibly with 
growing 
fluency 
Un-joined 
lower case 
upper case 

Print 
Visual & 
Audio 
elements 

 
 

 
 
 
 
 
 
 
 
  

 
  

Appendix: Supporting whole school writing development 
Prep -Year 2 



 

 
 
  

 LANGUAGE LITERATURE LITERACY 
 Text Structure & Organisation Expressing & Developing Ideas Creating Literature Texts in 

Context Creating Texts 

 Text Cohesion Punctuation Sentence & 
clause level 
grammar 

Word level 
grammar 

Vocabulary Spelling Creating 
literacy 
texts 

Experimentation 
& adaption 

Texts & the 
contexts in 
which they 
are used 

Creating 
texts 

Editing Handwriting Using 
Software 

3 Paragraphs as a key 
organizational 
feature 
Introduce 
Hypertheme (topic 
sentences 
Functional 
Grammar 
 

Apostrophes: 
  contractions 
   ownership 

Teach the 
- clause 
Also identify 
difference 
Between 
clause 
&phrase. 

Verbs / 
Processes 

 
Different 
types 

 
Tense 

Tier 2  
Better 
word 
choices. 
STRIVE 
Learning 
Walls  
Word Walls 
7 Steps: 
 

Sound – 
letter 
Spelling 
rules 
Compound 
words 
prefixes, 
suffixes 
WTW: Within 
Word Pattern 
(Late)Syllables 
& Affixes 

Create texts as 
above also 
develop: 
Perspective 
& distance 
& angle 
Get 
inside 
characters 
head 
with 
mental 
processes/ 
verbs 

Adapt 
language 
features 
7 Steps: 
Sizzling 
Starts 
Tightening 
Tension 
Exciting 
Endings 

 Plan, draft 
and publish 
a range of 
different text 
types. 
With 
increasing 
control of all 
elements 
mentioned 
above. 
*Sustained 
writing (1 
page!) 

Reread and edit 
own for: 

meaning 
spelling 
punctuation 
text 
structure 

Write using 
joined 
letters that 
are clearly 
formed and 
consistent 
in size 

Software 
including 
word 
processing 
with 
elements 
above – 
with 
increasing 
control & 
efficiency. 

4 Cohesion in texts 
through the use of: 
linking devices, 
pronoun 
references, 
cohesive 
conjunctions, 
other  text 
connectives. 

Quotation marks for 
dialogue 
titles 
reported speech 

Noun 
Groups 
Verb groups 

 
Prepositional 
phrases 
(circumstanc es) 
 
Dependent & 
Independent 
clauses 
 
Linking 
Binding 
conjunctions 

Range of 
Tier 2 
Vocabulary 
– Specialised 
- Technical 
- Precise 

 
STRIVE 
Learning 
Walls  
Word Walls 
7 Steps: 

 

strategies 

Spelling rules 

Morphemic 
word families 

 
Spelling 
generalisations 

 
Homophones 

 
Use context to 
identify correct 
spelling 
 
WTW:Syllables & 
Affixes 

Create 
literary texts 
that explore 
students’ 
own 
experiences 
and 
imagining 

Plan for 
success 
7 Steps: 
Sizzling Starts 
Tightening Tension 
Dynamic Dialogue 
Show Don’t Tell  
Ban the Boring 
Exciting Endings. 
Experiment with 
language 
features: 

   imagery 
metaphors 
sentence 
variation 

 Plan, draft and 
publish 
imaginative 
 
informative and 
persuasive print 
and multimodal 
texts, 
choosing text 
structures, 
language 
features, 
images and 
sound 
appropriat     to 
purpose and 
audience 

Reread and 
edit for 
meaning by 
adding, 
deleting or 
moving words 
or word 
groups to 
improve 
content and 
structure 
Also: 
Reread and edit 
students’ own 
and others’ 
work using 
agreed criteria 
and explaining 
editing choice 

Write using 
clearly 
formed 
joined letters, 
and develop 
increased 
fluency and 
automaticity  

Use a range 
of software 
including 
word 
processing 
programs 
with 
fluency to 
construct, 
edit & 
publish 
written 
text, 
& select, edit 
& place 
visual, print 
and audio 
elements 

Year 3-4 



 
 
 

 LANGUAGE LITERATURE LITERACY 
 Text Structure & 

Organisation 
Expressing & Developing Ideas Creating Literature Texts in 

Context Creating Texts 

 Text Cohesion Punctuation Sentence & 
clause level 
grammar 

Word level 
grammar 

Vocabulary Spelling Creating literacy texts Texts & the 
contexts in which 

they are used 

Creating 
texts 

Editing Handwriting Using 
Software 

5 Theme / 
Rheme  
Hypertheme 
in a range 
of              texts. 
Functional 
Grammar 
 

Review all 
punctuation so 
far. 
Uses of 
commas 
to 
separate 
clauses. 

Variety of 
complex 
sentence 
structures 
 
Functional 
Grammar 
 

Expanding 
ideas through: 

 
Precise 
choice of 
verbs / 
processes 

 
Range of 
adverbs 
(circumstance) 

Tier 2 Vocab – 
Better word 
choices 
 
 
 

STRIVE 
Learning Walls  
Word Walls 
7 Steps: 
 

Nominalisation 
 

Word origins 

Base words 

Suffixes 

prefixes 

Generalisations 
to spell new 
words 
Morphemes 

 
Words 
adopted from 
other 
languages 

 
WTW: 

Derivational 
Relations 

Create literary texts using realistic 
and fantasy settings and 
characters 

Compare texts 
including media 
texts that 
represent ideas and 
events in different 
ways, 
explaining the 
effects of the 
different 
approaches 

Plan, draft and 
publish 
imaginative, 
informative 
and                persuasive 
print and 
multimodal 
texts, choosing 
text structures, 
language 
features, 
images and 
sound 
appropriate to 
purpose and 
audience 

Reread and 
edit for 
meaning by 
adding, 
deleting or 
moving 
words or 
word 
groups to 
improve 
content 
and 
structure 

Also: 
 
Reread and edit 
students’ own 
and others’ 
work using 
agreed criteria 
and explaining 
editing choice 

Develop a 
handwriting 
style that is 
legible, 
fluent and 
automatic 
and varies 
according to 
audience 
and 
purpose 

Use a range 
of software 
including 
word 
processing 
programs 
with fluency 
to 
construct, 
edit& 
publish 
written text, 
& select, edit 

& place visual, 
pr and audio 
elements 

6 Cohesive links 
through 
omitting or 
replacing words, 

 
Review previous. 

Create literary texts that adapt 
or     combine aspects of texts 
students       have experienced in 
innovative ways 

   

Year 5-6 



 
 

 LANGUAGE LITERATURE LITERACY 
 Text Structure & 

Organisation 
Expressing & Developing Ideas Creating Literature Texts in 

Context Creating Texts 

 Text Cohesion Punctuation Sentence & 
clause level 
grammar 

Word level 
grammar 

Vocabulary Spelling Creatingliteracy texts Texts & the 
contexts in 

which they are 
used 

Creating 
texts 

Editing Handwriting Using 
Software 

7 - 8 Theme/ Rheme 
Hyper theme          in 
a range of 
texts. 

Review all 
punctuation so 
far. 
Uses of 
commas 
to 
separate 
clauses. 

Variety of 
complex 
sentence 
structures 

 
Including 
increased focus 
on the use of 
embedded  
clauses 
/ non finite 
clauses / large 
lexically dense 
noun groups. 
 
Functional 
Grammar 
 

Expanding 
ideas through: 

 
Precise 
choice of 
verbs / 
processes 

 
Range of 
adverbs 
(circumstance) 
 
Functional 
Grammar 
 

Tier 2 Vocab – 
Better word 
choices 
 
Nominalisation 
 
 

STRIVE 
Learning Walls  
Word Walls 
7 Steps: 

 

Word origins 

Base words 

Suffixes 

prefixes 

Generalisations 
to spell new 
words 
Morphemes 

 
Words 
adopted from 
other 
languages 

 
 WTW: 
Derivational 
Relations 

Create literary texts using realistic 
and fantasy settings and characters 

Compare texts 
including 
media texts 
that represent 
ideas and 
events in 
different ways, 
explaining the 
effects of the 
different 
approaches 

Plan, draft and 
publish 
imaginative, 
informative 
and persuasive 
print and 
multimodal 
texts, choosing 
text structures, 
language 
features, 
images and 
sound 
appropriate to 
purpose and 
audience 

Reread and 
edit for 
meaning by 
adding, 
deleting or 
moving 
words or 
word 
groups to 
improve 
content 
and 
structure 

Also: 
 
Reread and edit 
students’ own 
and others’ 
work using 
agreed criteria 
and explaining 
editing choice 

Develop a 
handwriting 
style that is 
legible, 
fluent and 
automatic 
and varies 
according to 
audience 
and 
purpose 

Use a range 
of software 
including 
word 
processing 
programs 
with fluency 
to 
construct, 
edit& 
publish 
written text, 
& select, edit 

& place visual, 
pr and audio 
elements 

9-10 Cohesive links 
through 
omitting or 
replacing words, 

 
Review previous. 

Create literary texts that adapt or 
combine aspects of texts students 
have experienced in innovative 
ways 

 
  

Year 7-10 



  



  



  



 
  



 
 
 
 
1. Audience The writer’s capacity to orient, engage and persuade the reader. 

2. Text Structure The organisation of the structural components of a text. (Introduction, body and conclusion) into an appropriate and effective text 
structure 

 

3. Ideas  The selection, relevance and elaboration of ideas for a text. 

4. Salient Text Type Devices (Language Features) 
Persuasive Devices: The use of a range of persuasive devices to enhance the writer’s position and persuade the reader 

Narrative Devices: Character: the portrayal and development of character, Setting: the development of a sense of place, time and 

atmosphere. 
 

5. Vocabulary The range and precision of contextually appropriate language choices used to create a text. 

 

6. Cohesion The control of multiple threads and relationships across the text, achieved through the use of referring words, ellipsis, text connectives,  

 substitutions and word associations. 
 

7. Paragraphing The segmenting of text into paragraphs that assists the reader to follow the line of ideas within a text. 

 

8. Sentence Structure The production of grammatically correct, structurally sound and meaningful sentences. 

 

9. Punctuation The use of correct and appropriate punctuation to aid the reading of the text. 

 

10. Spelling  The accuracy of spelling and the difficulty of the words used. 

  

Appendix: Writing Criteria 





  



  



  



  



Appendix: Literacy Continuum 



  



  



 
 
 

ASPECTS OF WRITING DEMONSTRATIONS AND TEACHING RESOURCES 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(https://learningplace.eq.edu.au/cx/resources/file/6c549975-4846-411f-8d12-4d4196f8a044/1/index.html) 

Appendix: Quality Teaching of Literacy - Resources 



  

Appendix: Quality Teaching of Literacy – Resources: 7 Steps to Writing Success 

7 Steps to Writing Success is a resource that: 
• supports a consistent approach to the teaching of writing across the school. 

• supports improved outcomes in most of the 10 Writing Criteria across the school 

• provides capacity, competence and confidence with the teaching of writing 

• allows a way to embed an explicit and organised approach to the explicit teaching of 

writing.  

 

7 Steps to Writing organises the teaching of writing into the following components: 
1. Plan for Success 
2. Sizzling Starts 
3. Tightening Tension 
4. Dynamic Dialogue 
5. Show, Don't Tell 
6. Ban the Boring Bits 
7. Exciting Endings 



 
  

 

Consultative Draft DECD Numeracy and Literacy Unit - May 2014 

 
 

AUSTRALIAN CURRICULUM GENRE MAPS  
What are they? 
These maps identify the key genres evident in the curriculum for each of the learning areas. In the Australian Curriculum, genres are referred to as 
types of texts. However, the term genre tends to be more commonly used in South Australia and therefore is the term used in this document.  
 

The content knowledge of each learning area is commonly expressed in purposeful, patterned and predictable ways, called genres. These genres are often 
specific to the learning areas and stem from disciplinary ways of ‘knowing and communicating’ developed over time. The social view of language 
underpinning the Australian Curriculum identifies that the use of language and visuals varies according to the context and situation in which they are used, 
including the different learning areas.  

There are important considerations for curriculum area learning stemming from this view because, as students engage with the subject-based 
content, they must learn to access and use language and visual elements  in the particular and specific ways that are the distinctive and valued 
modes of communication in each learning area. (Australian Curriculum Literacy capability p.11) 

Examples of these include: 
x Geography: The geographical inquiry report genre is evident in the Australian Curriculum from year 4 and continues through to the SACE where 

Geographical Inquiry report is a key assessment genre in Stage 2 Geography (see the back of the Geography genre map for SACE detail).  
x History: The historical argument/discussion genre is evident in the Australian Curriculum from around year 6 and continues to the SACE where 

historical arguments (essays) form the majority of the assessment. The History Genre Map in this document shows this progression. Shading on this 
map highlights the genres specifically identified in the Achievement Standards at each level. The developing complexity is evident as students, for 
example, develop recount and narrative through Years 1-4 and moving into and building historical explanation and argument through years 6-10 
(see the back of the History genre map for SACE detail). 

x Science: The scientific investigation report genre is evident is evident in the Australian Curriculum from year 4 and develops in complexity through 
to the SACE where Science Practical Investigations and Scientific Issues Investigations are key assessment types in all of the Stage 2 Science subjects 
(see the back of the Science genre map for SACE detail). 
 

 
1

Appendix:  Curriculum Genre (Text Type) Maps 



 
 
  



  



  





  



  



  





  



  



  



 
 
 
 

At our school, Teachers use the Language of Tier 1 (every day), Tier 2 (specialised) and Tier 3 Words (highly technical or discipline specific) 
Effective teaching of Tier 2 vocabulary should include: 
• Daily practice or attention 
• Short periods (10-20mins) 
• Up to 10-14 exposures to learn a new word  
• Frequent and consistent opportunities 

 
Appropriate resources and strategies: 
  

Appendix : Teaching Vocabulary Knowledge 

Structured Tier Two Robust instruction of Vocabulary Experiences  
 



  

Introducing a ‘Target Word’ (Tier 2 and in some cases a Tier 3 Word) 
STEPS OF INTRODUCTION TIER 2 TARGET WORD OUTLINE 

1. TEXT or ACTIVITY 
Teacher Writes the text to the students 
or completes other KLA activity 

Text:   
Author:   
Target Word:   

2.   CONTEXT  
Teacher contextualises the word within 
the text/activity. 

Find the word in the text. Re-Write the 
sentence.  Explain what the word means in 
the context of the text OR activity. 
 

3.  REPEAT  
Students repeat the word. 

What’s the word?   
  

4. FRIENDLY DEFINITION  
Teacher provides a friendly definition of 
the word. 

 

5. ACTION 
Teachers and students create n action 
for the word. 

 

6.  TEACHER EXAMPLES  
Teacher provides examples in contexts 
other than the one in the text/activity. 

 

7.  REPEAT 
Students repeat the word. 

What’s the word? 
 

8.  INTERACTION: (Optional) 
Teacher creates a situation/activity 
where the students ‘interact’ with the 
word. 

 

9. STUDENTS’ EXAMPLES  
Students provide some of their own 
examples. 

Now tell a time you when… 
 
You might start by saying…. 

10.  REPEAT  
Teacher says friendly definition and 
students say the word again. 

What’s the word that means…. 
 

Example of Explicit Vocabulary Instruction: 
 

Many Tier 2 (or Tier 3) words are Identified in a 
Teacher’s planning (others may arise when engaging with a text). 

These words are then presented in a ‘non transient’ way: 
Example:  

• Word Walls  
• Learning Walls  
• ‘Word Clines’ 



  
Appendix : Vocabulary – Words for Cohesion & Nominalisation 



 
 

Appendix: ‘Gradual Release of Responsibility’ model 

Collaborative Work
(Shared / We do)

Independent Work
(Applying / You Do)

Source: Fisher,D., & Frey, N., 
(2014) 

Focused Teaching
(Modelled / I Do)

Guided Instruction
(Joint / Shared / We Do)

TEACHER 
RESPONSIBILITY 

STUDENT 
RESPONSIBILITY 

“YOU DO IT ALONE” 
But I will watch and help… 
 

“YOU DO IT TOGETHER” 
 

“WE DO IT” 
 

“I DO IT” 
 



 

  Gradual Release Model applied to the Teaching and Learning of Writing. 

Focussed Teaching 
(Modelled) 

 
Guided Instruction 
 

Collaborative 
Work 
(Collaborative Learning) 

Independent Work 
(Independent Practice) 

“I Do” “We Do” “We Do” “You Do” 

The teacher demonstrates and 

explicitly teachers a targeted 

(and often a new) writing 

focus: 

• Text type 

• Language Feature 

• Vocabulary 

• Writing / Comprehension 

strategy 

The teacher may model:  

• the type of fluent and 

expressive writing 

required 

• the language and thinking 

required (THINK 

ALOUDS) 
 

The teacher invites students to write 
along and investigate/ explore the 
‘focus’ for writing with him/her.  
The teacher guides the class or small 
groups of students to help improve: 
• Fluency 
• Understanding of text 

(audience/purpose/content/ text or 
language features 

• Vocabulary /Comprehension  
In guided group writing (students with 
similar needs are grouped using texts 
at an appropriate ‘instructional level’ 
 

The teacher provides 

help, support and 

corrections as needed to 

ensure student success 

with the new content 

and skills.  
 

The teacher provides 

support and 

encouragement as 

necessary. 

Students actively listen to 

and observe the teacher. 

(Usually for no more than 5 -

10 mins at a time) 

Students write along with the 

teacher and contribute ideas, 

practicing strategies in the safety of 

the whole group.  

Students apply new 

knowledge and deepen 

their understanding as 

they work with partners 

or in small groups, 

learning from one 

another and getting help 

from peers and teachers 

as needed. 

 

Students write on their 

own, exploring different 

kind of texts and applying 

new learning. Working 

independently, students 

build competency as they 

apply learnt elements of 

the 10 Writing Criteria. 

Writing 
Procedures 

 
Modelled Writing 

(Can be part of Shared,/ Joint) 

 

Shared / Joint writing 
 

 

Guided Writing 
 

 

Independent Writing 
 

Stamina Stamina 
 

The level 
of Teacher 

Support 
 

The level 
of student 

control 



 
 
 
 
 
 
 
 
The organisation of the scope and sequence starts with patterns at the whole text, sentence and clause levels, and progresses to groups of words and 
individual words. It describes the functions of these patterns within texts.  Two ways of representing our model of language: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Appendix:  Grammar Understanding – Scope and Sequence 



 
Grammatical level 

 By the end of Year 1 
Explicit teaching focus 

By the end of Year 3 
Explicit teaching focus 

By the end of Year 5 
Explicit teaching focus 

By the end of Year 7 
Explicit teaching focus 

By the end of Year 9 
Explicit teaching focus 

Whole-text 
level 

Texts are 
structured in 
particular ways to 
achieve a purpose. 
While not all texts 
follow a typical 
pattern, there are 
characteristic 
grammatical 
features of many 
text types. 
Knowledge of these 
features can 
promote more 
successful reading 
and writing. 
Paragraphs are 
used to group the 
major ideas within 
a text. This 
organises the 
ideas, thus helping 
readers to 
recognise the 
significant ideas 
and make 
associations 
between them. 
Cohesion in a text is 
achieved by using a 
range of cohesive 
devices that link 
various parts of the 
text and make the 
whole coherent. 

Paragraphs Visual cues, e.g. use of line breaks 
and indentation, can be used to 
identify paragraphs in a text. 

• Paragraphs consist of a group of 
sentences. 

• Each paragraph deals with a 
single unified topic or event. 

• A paragraph can range from an 
individual sentence to several 
sentences. 

• A paragraph generally contains a 
topic sentence, which usually 
occurs at the beginning of the 
paragraph. 

• A topic sentence is used to state 
the main idea of a paragraph. 
The rest of the paragraph generally 
elaborates on the topic sentence. 

• Paragraphs are used to 
group the major ideas 
within a text so readers 
can recognise the key 
messages and make 
associations between 
them. 

• In a narrative, when there 
are changes, e.g. such as 
shifts in time or place, or 
the introduction of a new 
character or the beginning 
of the complication, a new 
paragraph may be formed. 

The topic sentence of a paragraph 
can be used to emphasise the point of 
an argument and focus the attention 
of the reader. 

• Different text types use 
paragraphs in different 
ways. 

• Text types have typical 
stages to achieve their 
purpose. 

• A stage can consist of 
one or more paragraphs. 

 
Paragraphs can be ordered and 
sequenced to increase the 
effectiveness of stages. 

• Topic sentences 
signal/provide a framework 
for the development of the 
text and can make links 
between previous 
paragraphs. 

• The topic sentence can 
also link back to the 
opening stage of the text, 
and helps control the flow of 
information. 

 
Topic sentences provide a brief 
summary of main ideas developed in 
the text. 

Cohesion 

Text connectives 
 
 
 
 
Word associations 
 
 
 
 
 
 
 
Referring words 
 

• Connectives are 
words that sequence 
ideas, e.g. then, next. 

 
 
 
 
• Repeated words or groups 

of words make it easy to 
track people and things in a 
text because they refer to 
the same thing with the 
same word, 

e.g. Ben met a bear. The bear was 
bulgy. 

• Time and sequence connectives 
link ideas and events in recounts 
and narratives, e.g. first, next, 
finally, by morning. 

• Connectives sequence ideas in 
reports and arguments, e.g. in 
the first place, secondly. 
 

• Related and repeated words 
across a text, such as synonyms, 
are used to set up cohesive links, 
e.g. using synonyms: the king … 
the ruler … the current 
monarch …His Majesty. 
 
 
Pronouns are used to set up links 
in a text by referring backwards or 
forwards to nouns/noun groups. 
These include personal pronouns, 
e.g. he, him, they; and 
demonstrative pronouns, e.g. this, 
that, these, those. 

• Cause/effect and 
compare/contrast connectives 
are signposts indicating how 
ideas are related and structured, 
e.g. so, therefore, as a result, in 
that case, on the other hand, in 
comparison, however. 

 
• Patterns of cohesive 

relationships in texts are set up 
through: 
− repetition 
− synonyms 

− antonyms, e.g. The wolf was 
happy, which gave the pig every 
reason to be sad. 

− collocation, e.g. mounts, jockey, 
stable hands, riders. 
 

• Pronouns are used to refer back 
or forward to nouns in more 
complex contexts, e.g. when 
there is considerable distance in 
the text between referents and 
/or there are a number of 
different pronoun referent 
strings running simultaneously. 
• Pronouns can refer to a 

noun outside the text, e.g. 
We in this country believe… 

The definite article is also used as 
a referring word, e.g. Bob’s cheeky 
rabbit… The rabbit… 

• Clarifying connectives set 
up links in the text, e.g. in 
other words, however, in 
particular. 

 
 
 
 
 
• Complex patterns of word 

associations are often 
found in texts. (particularly 
information reports) 
− e.g. part to whole: 

“Custard the dragon had 
big sharp teeth”, “And 
spikes on top of him and 
scales underneath” 

− e.g. class to subclass: “A well 
- known amphibian is the 
green frog”. 

 
 
Pronouns can link back to noun 
groups or whole clauses, e.g. I 
have two chocolates. Would you 
like one?; Water vapour can be 
reduced to a liquid. This is called 
condensation. 

• Text connectives are 
used to sequence, clarify, 
add information, show 
compare/contrast and 
cause/effect 
relationships. 

 
 
 
 
• Links are implied when 

words are omitted (ellipsis), 
e.g. “What can you see?” 
“. . . (I can see) lots of ash 
from the eruption.” 

 
 
 
 
 
 
 
The various text types use 
characteristic cohesive devices, 
and these predictable patterns can 
be changed and manipulated for 
effect. 

 



Grammatical 
level 

 By the end of Year 1 
Explicit teaching focus 

By the end of Year 3 
Explicit teaching focus 

By the end of Year 5 
Explicit teaching focus 

By the end of Year 7 
Explicit teaching focus 

By the end of Year 9 
Explicit teaching focus 

Sentence level 
A text is made up of 
a number of 
sentences. 
Sentences may 
consist of a single 
clause or a number 
of clauses joined 
together. 
Sentences 
provide 
information 
about the: 

• writer’s 
relationship 
with  audience 

• relationship between 
ideas 

• relative importance of 
ideas. 

Sentence 
Mood 

• A simple sentence is a unit of 
meaning built around an action 
word (verb) to describe what is 
happening, 

• e.g. the girl ran home. 
• Two simple sentences can be 

joined with words such as: and, 
but. 

• Different types of 
sentences do different 
jobs in expressing 
interaction: 

o Statements provide 
information, 

• e.g. Peter went home. 
o Questions ask about 

something or request 
information, e.g. Where 
is he? 

• Commands give orders or 
instructions, e.g. Go to bed. 

• A sentence can be either a 
single clause or a combination 
of clauses. 

• Compound sentences are formed 
when two or more clauses of 
equal importance are joined by 
words such as: and, but, so, or, 
e.g. The knot in the string 
unravelled and the balloon floated 
away. 

• Direct speech is what a 
character says, e.g. “Where 
are you going?” asked the 
wolf. 

• Indirect speech is another 
person’s report of what was 
said, e.g. Red Riding Hood told 
how the wolf said that he was 
going for a walk. 

• Statements have a typical 
structure which includes a 
subject and a verb, 

e.g. She (subject) bought (verb) some 
apples (object). 

• Complex sentences contain a 
clause  carrying the main message 
and one or more clauses which 
elaborate on that message, e.g. 
the wax melted (main message) 
because it was heated 
(elaborating main message). 

• Clauses in complex sentences are 
joined by conjunctions such as: 
because, since, when, after, 
although. 

• Commands have a typical 
structure which includes the 
dropping of the subject and the 
auxiliary and using the verb, 
e.g. “Go home.” 

• Questions can start with: who, 
what, when, where, how, why. 
Alternatively, the auxiliary 
comes before the subject, e.g. 
Are (auxiliary) we (subject) 
leaving? 

exclamation, e.g. She is so funny! 

• Complex sentences are formed 
when two or more clauses are 
joined to make a sentence and a 
dependent relationship exists 
between them, e.g. The air 
cooled (independent clause) 
because the sun set (dependent 
clause). Because the sun set 
(dependent clause), the air 
became cooler (independent 
clause). 

• Complex sentences construct 
logical relationships between 
ideas. 

Clauses within complex sentences are 
linked by conjunctions which indicate 
time, place, manner, reason or condition. 

• Statements, questions and 
commands can be used in 
unexpected ways, e.g. 
Command: “Close the window” 
compared with statements, 
“Gee, it’s cold in here”. 

• Questions can be used to 
reinforce potential power 
relationships, e.g. by someone 
asking a question who already 
knows the answer. 

• Commands can weaken the 
power of the writer or speaker, 
e.g. if a person issues a 
command that is ignored. 

• Different emphases can be 
created by changing the order 
of sentence elements. 

Rhetorical questions imply a particular 
point of view and do not require an 
answer. 

Clause level 
A clause is the basic 
unit of meaning in 
English. It conveys a 
message by providing 
information about 
what is happening, 
who is taking part, 
and the circumstances 
surrounding the 
activity. 

Clause 

 

 

Syntax 
(structure) 

 

 

 

Meaning 

 

 

 

 

 

 

 

 

Theme/rheme  

 • A clause is a group 
of words containing 
a verb. 

• A simple sentence consists of a 
single clause. 

• A clause must include a verb. 
• Dependent clauses can consist of a 

verb, a subject and verb, or a 
subject, verb and object (or even two 
objects) and cannot stand alone. 

• Independent clauses can have a similar 
structure but can stand alone. 

• In terms of accuracy, the subject and 
the verb need to agree in number and 
person, e.g. “They were unhappy” 
rather than “They was unhappy”. 

• In terms of meaning, we can refer to  
these functions: 

− With clauses containing an action verb, 
who is doing the action (doer) and 
who is  receiving the action (done to), 
e.g. The tennis player (doer) threw 
(action) the ball (done to). 

− Clauses containing saying verbs, who is 
the sayer, and what was said, e.g. 

Jess (sayer) whispered (saying) goodbye 
(what was said). 

− With clauses containing thinking verbs, 
we can talk about who is the thinker 
and what was thought, e.g. John 
(thinker) remembered (thinking) his 
promise (what was thought). 

− With clauses containing being/having 
verbs, talk about who is being/having, 
and the description, 

e.g. An insect (possessor) has (having) six legs 
(description). 

• The object of a verb can be a direct 
object or an indirect object, e.g. 
Marie (subject) gave (verb) her mum 
(indirect object) a hug (direct object). 

• Dependent and independent clauses 
can be used to extend and elaborate 
ideas and information. 

• The theme of a clause refers to the 
first idea or focus of the sentence, 
and therefore receives the most 
attention, e.g. “The dog bit the 
man”, “The man was bitten by the 
dog”. 

• The rheme is the part of the clause 
that follows the theme and generally 
adds most of the new information to 
the sentence. 

• In English, we use the beginning of 
the clause (theme) as the starting 
point for the message. 

Changing the beginning focus (theme) of 
the clause from active to passive 
shifts the emphasis from “doer” to 
“done to”, e.g. active voice: John 
(doer) finished (action) the 
homework (done to); passive voice: 
The homework (done to) was 
finished (action) by John (doer). 

• Different clause structures 
expand ideas or give 
foreground to certain 
information. 

• Passive voice can be used for 
specific purposes, including 
the hiding of responsibility, 
e.g. “Hundreds of people were 
injured” (passive), rather than 
“The soldiers injured hundreds 
of people” (active). 

• Knowledge of theme and 
rheme can help identify the 
flow of information through 
the text. 

• Different patterns of 
theme/rheme organisation 
can be found in different 
text types. 

• Clauses may be embedded within 
other clauses, e.g. The boy 
playing in the rain lives next door. 



  



  



  



 


