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 Writing is fundamental to constructing and communicating knowledge and understanding in all 

learning areas, therefore every teacher is a teacher of writing.  

 

 Every child can be a successful writer. 

 

 Students must be explicitly taught the skills and knowledge to develop 10 Essential Criteria for 

Writing: audience, text structure, ideas, salient features*, vocabulary, cohesion, paragraphing, 

sentence structure, punctuation and spelling. [Appendix One] 

 

 The 16 elements of explicit teaching supported by Archer and Hughes’ explicit teaching lesson 

structure including the gradual release of responsibility are Allora P-10 State School’s evidence-

based signature practices for the improvement of writing. 

 

 A Functional Model of Language, NAPLAN writing assessment criteria and 7 Steps to Writing 

Success are the overarching frameworks that provide teachers with a common understanding 

for the explicit teaching of writing. [Appendix Two] 

 

 A Writing Data Plan specifies data collection procedures and school benchmarks which provide 

pivotal data in tracking student progress and responsive intervention. [Appendix Three] 

 

 Effective writing instruction will look different across various year levels but there are common 

elements that will be evident in every year level. 

 

 Writing is embedded across the curriculum in contexts that are authentic, socially and culturally 

appropriate and engaging. 

 

 The school leadership team will prioritise responsive budget allocations to support writing 

instruction 

  

AT ALLORA P-10 STATE SCHOOL THERE IS AGREEMENT THAT: 



 

 

Effective writing instruction is demonstrated by all teachers in all learning areas by: 

1. Prep to Year 10 

 Ongoing attention to vocabulary development.  

 Teach writing across all learning areas as we understand that some text types are specific to 

some learning areas, not just English. 

 Ensure we cover skills and strategies required for students to successfully plan, create, edit 

and share texts. 

 Build the teaching of writing into our weekly timetable and arrange for many opportunities for 

sustained writing activities 

 Use of quality models of written texts that are appropriate to learning areas 

 Authentic literacy experiences that are both task oriented and for enjoyment. 

 Frequent ongoing monitoring of student progress in writing to ensure appropriate and timely 

interventions.  

 Provide timely, frequent and constructive feedback to students on their writing achievement, 

which is informed from monitoring assessment for learning.   

 Use of ongoing monitoring of data, collected from assessment techniques to inform 

instruction and appropriate intervention. 

 Balance of instruction: modelled, shared, guided and independent writing. 

 Use of clear anchor charts and prompts in the classroom that support the current skills and 

scaffolds used in writing instruction. 

 

2. Years Prep to 2 

 Systematic, explicit and targeted instruction – in the context of meaningful, challenging 

language work either in context of specific units across Learning Areas, or in targeted 

lessons that support the writing required in units.  

 Ongoing monitoring and formalised diagnostic assessment of the 10 Writing Criteria that 

underpin our school’s writing instruction. [Appendix 3: Data collection procedures and school 

benchmarks] 

 Explicitly teach the components from ‘7 Steps to Writing Success’ to support student 

development in the 10 Writing Criterion. 

 Provide consistent opportunities for Daily Writing that also promotes sustained writing, 

enjoyment and confidence. 

 Provide targeted handwriting and keyboard lessons. 

 Use a simple editing chart to assist students developing their own control or improving their 

texts. 

 

 

AT ALLORA P-10 STATE SCHOOL ALL STAFF COMMIT TO EFFECTIVE WRITING INSTRUCTION 



3. Years 3 and 4 

 Systematic, explicit and targeted instruction – in the context of meaningful, challenging 

language work either in context of specific units across Learning Areas, or in targeted 

lessons that support the writing required in units.  

 Ongoing monitoring and formalised diagnostic assessment of the 10 Writing Criterion that 

underpin our school’s writing instruction. [Appendix 3: Data collection procedures and school 

benchmarks] 

 Explicitly teach the components from ‘7 Steps to Writing Success’ to support student 

development in the 10 Writing Criterion. 

 Provide consistent opportunities for Daily Writing that also promotes sustained writing, 

enjoyment and confidence.  

 Daily Writing to have a prompt at the beginning of the week and to provide opportunities to 

engage with, improve, and share during the week. 

 Provide targeted handwriting and keyboard lessons. 

 Use a simple editing chart to assist students developing their own control or improving their 

texts. 

 Students will actively be involved in editing their own texts with the use of an editing chart 

and episodes of self, peer and student-teacher conferences. 

 Increasing emphasis on independent writing, while maintain modelled, shared and guided 

writing for new and more complex text types and / or new subject matter. 

 

4.  Years 5-6 

 Increasing emphasis on independent sustained writing, while maintaining shared, modelled 

and guided writing for new and more complex text types and / or new subject matter.  

 Emphasis on the use of a variety of skills specifically in sentence structure complexity, 

cohesion and audience that is appropriate to the text type required for the learning area.  

 

5.  Years 7 – 10  

 Increasing emphasis on independent sustained writing, while maintaining shared, modelled 

and guided writing for new and more complex text types and / or new subject matter.  

 Increasing control of “Register” to be able to shift easily to a more written, academic text as 

required with more ‘Lexically Dense’ texts. * [Appendix 4: Excerpts from, ‘How language 

works – classroom applications of Functional Grammar] 

 Explicit attention to the increasingly complex nature of more specialised vocabulary, and 

sentence and text structure, and connecting ideas within and across texts.  

 

 

 

 

 



 

1. Audience 

The writer’s capacity to orient, engage and persuade the reader. 

 

2. Text Structure 

The organisation of the structural components of a text.  

(Introduction, body and conclusion) into an appropriate and effective text structure 

 

3. Ideas 

The selection, relevance and elaboration of ideas for a text. 

 

4. Salient Text Type Devices 

Persuasive Devices: The use of a range of persuasive devices to enhance the writer’s position 

and persuade the reader 

Narrative Devices: Character: the portrayal and development of character, Setting: the 

development of a sense of place, time and atmosphere. 

 

5. Vocabulary 

The range and precision of contextually appropriate language choices used to create a text. 

 

6. Cohesion 

The control of multiple threads and relationships across the text, achieved through the use of 

referring words, ellipsis, text connectives, substitutions and word associations 

 

7. Paragraphing 

The segmenting of text into paragraphs that assists the reader to follow the line of ideas within a 

text. 

 

8. Sentence Structure 

The production of grammatically correct, structurally sound and meaningful sentences. 

 

9. Punctuation 

The use of correct and appropriate punctuation to aid the reading of the text. 

 

10. Spelling 

The accuracy of spelling and the difficulty of the words used. 

 

  

APPENDIX ONE:    THE 10 WRITING CRITERIA  



 

 

AUDIENCE (from both Narrative & Persuasive NAPLAN marking guides) 

Skill focus: The writer’s capacity to orient, engage and affect the reader. 

 

 

 symbols or drawings which have the 

intention of conveying meaning 

 

 response to audience needs is limited 

 text contains simple written content 

 

 

 text is very short 

OR 

 a longer text (more than one sentence) where 

meaning is difficult to access 

OR 

 copied stimulus material, including prompt topic 

 shows basic awareness of audience 

expectations through attempting to 

orient the reader or the use of simple 

text appropriate markers (eg simple 

narrative markers) 

 

 text may be short but is easily read 

 reader may need to fill gaps in information

 orients the reader 

- an internally consistent text that 

attempts to support the reader by 

developing a shared understanding of 

context 

 contains sufficient information for the reader to follow the 

text fairly easily 

 supports reader understanding 

AND 

 begins to engage and / or persuade 

reader through language choices

 Persuasive texts, writer’s choices may 

 create an appropriate relationship with reader (e.g. polite, 
formal, social distance, personal connection) 

 reveal values and attitudes 

 persuade through control of tenor 

 appeal to reason, emotions and/ or cultural values 

 subvert expectations (challenge readers’ values) 

 acknowledge wider audience

 Narrative texts, devices may include: 

 fantasy, humour, suspense 

 sub-genre styles (e.g. satire, boys’ own, chick lit) 

 intertextual references 

• Language choices may: 

• control writer/reader relationship 

• reveal values and attitudes 

• establish narrator stance 

• subvert expectations 

• evoke an emotional response 

• encourage reflection 

• display irony 

 supports, engages and persuades the 

reader through deliberate language 

choices and persuasive techniques

 controls writer/reader 

relationship 

 establishes strong, credible voice 

 crafts writing to influence reader by 

precise and sustained language choices 

and persuasive techniques 

 takes readers’ values and 

expectations into account

  



 

 

TEXT STRUCTURE (from both Narrative & Persuasive NAPLAN marking guides) 
Skill focus: The organisation of the structural components of a text 

 

 no evidence of any structural 

components of a persuasive text 

 symbols or drawings 

 inappropriate genre 

 minimal evidence of required text 

structure 

 structural components not clearly 

identifiable 

 OR 

 one component only, e.g. an 

introduction or body 

Persuasive texts 

 text may be a statement such as an opinion and/or reason 
(may be followed by recount or description) 

 a list of statements or beliefs 

Narrative texts 

 minimal evidence of narrative structure, eg a story beginning 

only or a ‘middle’ with no orientation 

 a recount of events with no complication 

 
 text contains two clearly identifiable 

structural components 

 OR 

 all components are present but weak 

Persuasive texts 

 introduction or conclusion are clearly differentiated from the 
body 

 often presents as a more developed body with 
underdeveloped introduction and conclusion 

Narrative texts 

 contains a beginning and a complication 

 where a resolution is present it is weak, contrived or ‘tacked on’ 
(e.g. I woke up,I died, They lived happily ever after) 

 
 text contains an introduction, a body 

and conclusion 

 OR 

 detailed longer text with two developed 

components and one weaker 

component 

Persuasive texts 

 structural components are developed 

 body is developed with reasons and supporting evidence 

Narrative texts 

 contains orientation, complication and resolution 

 detailed longer text may resolve one complication and lead into 
a new complication or layer a new complication onto an existing 
one rather than conclude 

 

 coherent, controlled and complete text 

with all components well developed 

 

 

 

Persuasive texts 

 conclusion may reflect on issues raised and/or 
recommend action 

 body with reasons and detailed supporting evidence 

 conclusion that reinforces the writer’s position 

Narrative texts 
 coherent, controlled and complete narrative, employing 

effective plot devices in an 

 appropriate structure, and including an effective ending 

 

 

  



 

IDEAS (from both Narrative & Persuasive NAPLAN marking guides) 
Skill focus: The creation, selection and crafting of ideas 

 

 

 no evidence or insufficient evidence  symbols or drawings 

 Text contains one idea 

OR 

 ideas are very few and very simple 

 ideas appear unrelated to each other 

OR 

 ideas are unrelated to topic on prompt 

 

 one idea with simple elaboration 

 OR 

 ideas are few and related but not 

elaborated or are very predictable 

 OR 

 many simple ideas that are related but 

not elaborated 

 

 ideas are supported with some 

elaboration 

 OR 

 OR 

 one idea with more developed 

elaboration 

Persuasive texts 

 may also contain ineffective or unrelated ideas 

 may be assertions/opinions 

 many unelaborated ideas that relate plausibly to 

argument (four or more) 

Narrative texts 

 all ideas relate coherently to a central storyline 

 some ideas may contain unnecessary elaboration (waffle)  

Persuasive texts 

 ideas are elaborated and contribute 

effectively to the writer’s position 

Narrative texts 

 ideas effectively contribute to a central 
storyline 

 the story contains a suggestion of an 
underlying theme 

 

Persuasive texts 

 ideas may include 

 benefits to the whole group (more than just personal) 

 reflection on the wider world/ universal issues 

 ideas may be elaborated by, e.g. 

 a range of issues both for and against the stated position 

 a refutation of other positions or opinions 

 explaining cause and effect 

Narrative texts:  Ideas may include: 

 psychological subjects 

 unexpected topics 

 mature viewpoints 

 elements of popular culture 

 satirical perspectives 

 extended metaphor 

 traditional sub-genre subjects: 
o heroic quest whodunnit good vs evil 

o overcoming the odds 

 

Persuasive texts 

 ideas are generated, selected and 

crafted to be highly persuasive

Narrative texts 

 ideas are generated, selected and crafted to 

explore a recognizable theme

 ideas are skillfully used in the service of the 

storyline

 

  



Salient Text Type Devices (from both Narrative & Persuasive NAPLAN marking guides) 

** If another Text Type is assessed, extrapolate what are the driving language features and replace within these tables. 

Persuasive (all expository) texts 
 

 

Narrative texts   

 

 no evidence or insufficient evidence  symbols or drawings 

 writes in wrong genre 

 copies topic only 

 uses a statement or statements of 

personal opinion 

OR 

 uses one or two instances of persuasive 

devices (may be same type) 

 opinion may appear confused or contradictory 

 uses only simple devices (I think … very, very) 

 I reckon ... should ... because forms one instance of a 

persuasive device 

 uses three or more instances of 

persuasive devices that support the 

writer’s position (at least two types) 

 may have more devices than required but these are 

ineffective 

 uses some devices that persuade 

 use is effective but not sustained (may 

also include some ineffective use) 

 there are many devices that can be used to persuade a 

reader 

 effective devices are appropriate to the style of argument and 

may appeal to one or more of the reader’s reason, values or 

emotions  sustained and effective use of persuasive 

devices

 

 no evidence or insufficient evidence 

 

 symbols or drawings 

 only names characters or gives their roles 
(e.g. father, the teacher, my friend, dinosaur, 
we, Jim) 

AND/OR 
 only names the setting: (e.g. school, the 

place we were at) Setting is vague or 

confused 

 

 

 suggestion of characterisation through 
brief descriptions or speech or feelings, 
but lacks substance or continuity 

AND/OR 

 suggestion of setting through very brief and 
superficial descriptions of place and/or time 

 

 basic dialogue or a few adjectives to describe a character or a 

place 

 characterisation emerges through 
descriptions, actions, speech or the 
attribution of thoughts and feelings to a 
character 

AND/OR 

• setting emerges through description of 
place, time and atmosphere 

 

 convincing dialogue, introspection and reactions to other 
characters 

 

 effective characterisation. Details are 
selected to create distinct characters. 

AND/OR 

 maintains a sense of setting throughout. 
Details are selected to create a sense of 

place and atmosphere. 



VOCABULARY (from both Narrative & Persuasive NAPLAN marking guides) 
Skill focus: The range and precision of language choices. 

 

 symbols or drawings  

 very short script  few content words 

 mostly simple words 

 may include two or three precise words or 

word groups 

 single nouns 

 water, award, house, reason, news, people, world 

 quick, big, run,look, red, cold, water, great, man, soft, need, 
really, very, beautiful, scream, grab, huge, think 

 simple noun groups 

 a very helpful man, a tin cage, television programs 

 My big warm bed; It looked like a bright green lizard; A five 
headed, six armed monster 

Narrative: simple figurative language: as big as a house 

 single verbs 

 like, run, look, need, think, played 

 simple verb groups 

 did it the proper way, looked around the room 

 adjectives and adverbs 

 cold, always, really, very, friendly, rich 

 simple comparisons 

 as much as she can, the best teacher I ever had, one of the 

fastest 

 four or more precise words or word groups  single precise words 

 Persuasive: citizen, urge, budget, consider, solution, 

protect, supportive, research 

 Narrative: hissed, yanked, clutched, absolutely, disgusted, 
exhilarating, rewarded, eventually 

 Narrative: effective simile:… into a porthole-like trap; Burning 
coal shot out like tiny bullets 

• metaphor: … lungs screamed for 
air 

• attitudinal: simpered 

• evaluative: devout, aggressive, 
hard-done by 

 modal adjectives and adverbs 

 ultimate, certain, extreme, possibly, definitely, rarely 

 precise word groups 

 duty of care, quick-minded person, a positive impact on 

society 

 modal groups 

 it would seem that, it is unlikely that 

 technical 

 habitat, life expectancy, politician, global warming, financial 

crisis 

 nominalisations 

 probability, likelihood, shortsightedness 

 figurative language, e.g. alliteration, metaphor, simile, 

personification 

Narrative: 

 colloquial language for characters’ speech: Watcha doin? 

 alliteration: … completely captivating cat called Clarence 

 effective personification … the wind clutched at her hair 

 

 

Persuasive

 

Narrative:

 

 Language choice is well matched to 

genre. 



COHESION (from both Narrative & Persuasive NAPLAN marking guides) 

Skill focus: The control of multiple threads and relationships over the whole text, achieved through the use of 

referring words, substitutions, word associations and text connectives. 

 

 

 symbols or drawings  

 links are missing or incorrect 

 short script 

often confusing for the reader 

 

 some correct links between 

sentences (do not penalise for poor 

punctuation) 

 most referring words are accurate 

OR 

 longer text with cohesion 

controlled only in parts 

reader may occasionally need to 
re-read and provide their own links to 
clarify meaning 

Persuasive may use: 

 simple word associations motorbike rider/stunts, bandaid/ 

stick 

 small selection of simple connectives and conjunctions 

and, if, so, when, because, not only ... but also, then, but, 

or 

Narrative: 

– often marked by cumbersome repetition of nouns or 
unreferenced pronouns 

 

 controlled use of cohesive devices 

supports reader understanding 

 accurate use of referring words 

 

meaning is clear on first reading and 

text flows well in a sustained piece of 

writing 

Persuasive may use: 

 word associations, e.g. synonyms safe 

haven/habitat/sanctuary/ enclosure collocation black 

market/mistreatment/unethical 

 other connectives however, although, therefore, 

additionally, instead, even though, finally, in saying this 

 there may be occasional lapses in referring words that 

track plural nouns, e.g. animals … it 

Narrative: 

– other connectives used: later, meanwhile, instead, in 
the 
middle of, earlier, just as, usually, although, even though, 

such as, because, finally 

– word association to avoid 

repetition, eg synonyms, antonyms, word sets, 

 control of narrative tense 

  a range of cohesive devices is used 

correctly and deliberately to enhance 

reading and support underlying 

relationships 

an extended, highly cohesive piece of 

writing showing continuity of ideas and 

tightly linked sections of text 

 consistent use of cohesive devices, 

e.g. referring words, ellipsis, text connectives, 
substitutions and word associations that enhance meaning 

 

  



PARAGRAPHING (from both Narrative & Persuasive NAPLAN marking guides) 

Skill focus: The segmenting of text into paragraphs that assists the reader to negotiate the narrative. 

 

 no correct use of 

paragraphing 

 script may be a block of text 

 may be random breaks 

 may be a new line for every sentence (where break is not 
used to separate ideas) 

Narrative: 

 new line for new speaker with no other paragraphing evident 

 
 writing is organised into paragraphs 

that are mainly focused on one idea or 

set of like ideas to assist the reader to 

digest chunks of text 

contains at least one correct 

paragraph break 

 ideas are separated (paragraphs may contain some 

unrelated ideas) 

 paragraphs may be used to separate the body from the 

introduction and/or conclusion (two or three paragraphs) 

 Narrative: 
• paragraphs used to separate the introduction or conclusion 

from the body of the narrative (2 paragraphs) 

• paragraphs used to mark formulaic narrative structure 
(beginning, middle and end). 

• indicates broad changes in 

time and scene or time ordered structure 

   

 

 

 Narrative: 

 deliberately structured to pace and direct the reader’s 

attention 

 single sentence may be used as a dramatic or final comment or 
for emphasis 

 **NB Narrative text analysis (per Marking Guides Finish at Criteria 2) 

Persuasive

 

Persuasive

 

 



SENTENCE STRUCTURE (from both Narrative & Persuasive NAPLAN marking guides) 

Skill focus: The production of grammatically correct, structurally sound and meaningful sentences. 

 

 no evidence of sentences  drawings, symbols, a list of words, text fragments 

 some correct formation of sentences 

some meaning can be construed 

 in general control is very limited 

 very short script (one sentence) 

 most sentences contain the same basic structures 

 may be overuse of the conversational ‘and’ or ‘then’ 

 correct sentences are mostly simple 

and/or compound sentences 

meaning is predominantly clear 

 a short script that consists only of correct complex 

sentences (where there are no simple sentences) 

 text may include complex sentences that use one basic 

structure (two, if one is a projected clause) 

 two or more correct sentences required 

 most simple and compound 

sentences are correct 

AND 

 some complex sentences are correct 

meaning is predominantly clear 

 simple sentences may show some extension 

 experiments with basic structures in complex 

sentences 

- requires two or more types (three or more, if one is a 

projected clause) 

 four or more correct sentences required 

 most simple, compound and complex 

sentences are correct 

OR 

 all simple, compound and complex 

sentences are correct but do not 

demonstrate variety 

meaning is clear 

 more routine use and greater control of elaborating 

clauses and phrases in simple, compound and complex 

sentences 

 allow for an occasional minor error 

 usually requires a sustained piece of writing 

 sentences are correct (allow for 

occasional error in more sophisticated 

structures) 

 demonstrates variety 

meaning is clear and sentences 

enhance meaning 

 shows control over a range of different structures 

(quantity, quality and variety) 

VARIETY 

 clause types and patterns (verbless, adjectival, adverbial, 
multiple dependencies, non-finite) 

 clause types and patterns 

- verbless, adjectival, adverbial, multiple, non-finite 

 dependent clause position 

 length and rhythm 

 increased elaboration and extension 

 stylistically appropriate choices 

 all sentences are correct (allow for 

occasional slip, e.g. a missing word) 

writing contains controlled and well-

developed sentences that express 

precise meaning and are consistently  

effective

 

  



PUNCTUATION (from both Narrative & Persuasive NAPLAN marking guides) 

Skill focus: The use of correct and appropriate punctuation to aid reading of the text. 

 

 no evidence of correct 

sentence punctuation 

SENTENCE PUNCTUATION INCLUDES 

 capital letters to begin sentences 

 full stops, question marks and exclamation marks to end 

sentences 

OTHER PUNCTUATION INCLUDES 

 commas in lists 

 commas to mark clauses and phrases 

 apostrophes for contractions 

 apostrophes for possession 

 capital letters and commas used within quotation marks 

 quotation marks for text extracts, highlighted words and 

words used with ironic emphasis (‘sneer’ quotes) 

 brackets and dashes 

 colons and semicolons 

 points of ellipsis 

NOUN CAPITALISATION INCLUDES 

 first names and surnames 

 titles: Mr, Mrs, Miss, Ms 

 place names: Paris, Italy 

 institution names: Valley High 

 days of week, months of year 

 street names: Ord St 

 book and film titles 

 holidays: Easter, Ramadan 

 historic events: World War II 

 correct use of capital letters to start 

sentences OR full stops to end 

sentences (at least one correct sentence 

marker) 

punctuation is minimal and of 

little assistance to the reader  some correct use of sentence level 

punctuation (at least two accurately 

punctuated sentences - beginning and 

end) 

OR 

 one correctly punctuated sentence 

AND some other punctuation correct 

where  it is required (refer to list in 

additional information) 

provides some markers to assist reading 
 sentence level punctuation mostly 

correct (minimum of 80% of five 

sentences punctuated correctly) AND 

some other correct punctuation (two or 

more different examples of other 

punctuation) 

OR 

 accurate sentence punctuation with 

correct noun capitalisation and no stray 

capitals, nothing else used (four or more 

sentences) 

provides adequate markers to assist 
reading 

 all sentence punctuation correct (no 

stray capitals) 

AND 

 mostly correct use of other 

punctuation, including noun 

capitalisation 

provides accurate markers to enable 

smooth and efficient reading 

 writing contains accurate use of 

all applicable punctuation 

provides precise markers to pace and 

control reading of the text 



SPELLING (from both Narrative & Persuasive NAPLAN marking guides) 

Skill focus: The accuracy of spelling and the difficulty of the words used. 

 

 no conventional spelling SIMPLE WORDS 

 words with two letters (an, be, it, on, up, my) 

 single-syllable words with 

 short vowel sounds (cat, men, fit, not, fun) 

 consonant digraphs (shop, thin, much, chips) 

 consonant blends (clap, drop, grab, bring, must, help, left) 

 double final consonants (egg, will, less) 

 high frequency 
(all, day, feet, food, you, park, bird, her, good, for, how, 

our) 

 high frequency short two-syllable words 

 into, undo, going 

COMMON WORDS 

 single-syllable words with 

 two two-consonant blends and/or digraphs 
(crack, speech, broom, drift) 

 three-consonant blends (stretch, catch) 

 common long vowels (sail, again, away, mean, light, fly, 
shiny, broke, only, close, hurt, use, chair) 

 multi-syllabic words with even stress patterns (litter, 
plastic, between) 

 common homophones (too/two, there/their, write/right, 
hear/here, brake/break) 

 common words with silent letters (know, wrong, comb) 

 single-syllable words ending in ould, ey, ough 

 suffixes that don’t change the base word (jumped, sadly, 
adults, happening) 

 most rule-driven words: drop e, double letter, change y to i 
(having, spitting, heavier, easily) 

DIFFICULT WORDS 

 uneven stress patterns in multi-syllabic words (chocolate, 
mineral) 

 uncommon vowel patterns (drought, hygiene) 

 difficult subject-specific content words (disease, habitat, 
predator) 

 difficult homophones (practice/practise, board/bored) 

 suffixes where base word changes (prefer/preferred, relate/ 
relation) 

 consonant alternation patterns (confident/confidence) 

 many three- and four-syllable words (invisible, organise, 
community) 

 multi-syllabic words ending in tion, sion, ture, ible/able, 
ent/ant, ful, el/al, elly/ally, gle (supervision, furniture, 
powerful, sentinel, brutally, rectangle) 

CHALLENGING WORDS 

 unusual consonant patterns (guarantee) 

 longer words with unstressed syllables (responsibility) 

 suffixes to words ending in e, c or l (physically, changeable, 
plasticity) 

 foreign words (lieutenant, nonchalant)

 few examples of conventional spelling 

 Limited evidence (less than 20 words 
written) 

 correct spelling of 

 most simple words 

 some common words (at least two) 

errors evident in common words 

 correct spelling of 

 most simple words 

 most common words (at least 20) 

 correct spelling of 

 simple words 

 most common words 

 some difficult words (at least two) 

incorrect difficult words do not 
outnumber correct difficult words 

 correct spelling of 

 simple words 

 most common words 

 at least 10 difficult words 

incorrect difficult words do not 
outnumber correct difficult words 

 correct spelling of all words 

AND 

 at least 10 difficult words and some 
challenging  words  OR at least 15 
difficult 
words if no challenging words 

allow for a very occasional minor slip 
(one or two) 

  



 

7 Steps to Writing Success is a valuable resource that: 

 supports a consistent approach to the teaching of writing across the school. 

 supports improved outcomes in most of the 10 Writing Criteria across the school 

 provides capacity, competence and confidence with the teaching of writing 

 allows a way to embed an explicit and organised approach to the explicit teaching of writing 

that aligns with our school’s Pedagogical Framework. 

 offers support to all teachers with a 7 Steps to Writing ‘Coach’. 

 

7 Steps to Writing organises the teaching of writing into the following components: 

1. Plan for Success 

2. Sizzling Starts 

3. Tightening Tension 

4. Dynamic Dialogue 

5. Show, Don't Tell 

6. Ban the Boring Bits 

7. Exciting Endings 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX TWO:  

FRAMEWORK: 7 STEPS TO WRITING SUCCESS 



 

Functional Model of Language  

[Halliday’s Systemic Functional Linguistics Model 1999] 

 

Teachers use this model: 

 as a framework for explicitly identifying and teaching the patterns of language and grammar in a 

range of social and cultural contexts 

 to determine language features for teaching and assessment 

 to develop criteria for assessment  

 as a common and consistent metalanguage for talking about language 

 

 

 

 

 

 

 

 

APPENDIX THREE:  

FRAMEWORK: FUNCTIONAL MODEL OF LANGUAGE 



 

       Prep to Year 2 

 LANGUAGE LITERATURE LITERACY 

 Text Structure & Organisation Expressing & Developing Ideas Creating Literature 
Texts in 
Context 

Creating Texts 

 Text Cohesion Punctuation Sentence & 
clause level 
grammar 

Word level 
grammar 

Vocabulary Spelling Creating literacy 
texts 

Experimentation 
& adaptation 

Texts & the 
contexts in 
which they 
are used 

Creating texts Editing Handwriting Using 
Software 

Prep Language in 
written texts is 
different to 
spoken. 

Is a feature of 
written texts. 
Capitals for 
names. 
Capitals & Full 
stops signal 
sentence 
boundaries. 

  Tier 2 Vocab – 

Better word 

choices. 
Letters for 
some sounds 
& words. 
Some 
M100W 

Use onset and rime 
Emergent 

Retell familiar 
texts through use 
of images and 
performance 

Sizzling 
Starts 

 Create short 
texts using 
familiar words 
and beginning 
writing 
knowledge 

Shared editing 
of student’s 
own texts: 

 meaning 

 spelling 

 capitals 

 full stops 

Some lower 
case and 
upper case 
letters 

Start 
using 
some 
word 
processin
g 
programs 

1 Patterns of 
repetition and 
contrast in texts. 

Understa
nd & 
begin to 
use: Full 
stops 
? 
! 

Begin 
understanding 
of  
Noun Groups 
(through Senses 
Chart) 

 Tier 2 
Vocab – 
Better word 
choices. 

Morphemes in 
word families: 
eg play / 
played / 
playing 
Emergent to Letter 
name - alphabetic 

Create texts 
imaginatively 
using various forms 
to communicate. 

Plan for 
success 

 
Sizzling 
Starts 

 Short texts 
(imaginative 
& 
informative)
; emerging 

 text structure; 

 grammar; 

 punctuation; 

 word choices; 

 spelling 

Students can 
reread their 
writing & 
discuss changes 
to improve: 

 meaning 

 spelling 

 punctuation 

Unjointe
d:   
lower 
case 
upper 
case 

Start 
using 
images 
as well as 
word 
processin
g 
programs
. 

2 Texts are made 
cohesive through: 
word associations 
synonyms 
antonyms 

(F.G Module 6) 

Capital 
Letters: 
Proper 
Nouns 
Commas 
used to 
separate 
items in lists. 

Begin 
understandi ng 
of Noun Groups 
(through Senses 
Chart) 

 Tier 2 
Vocab – 
Better word 
choices. 

Digraphs 
Long vowels, 
Blends Silent 
letters, 
Morphemes & 
Syllabification 
Visual memory 
for irregular 
words. 
Letter name – 
alphabetic 
Within Word 
Pattern 

Create texts 
that begin to 
develop 

- Audience 
- Ideas 
- Cohesion 
- Character setting 
- Persuasive Devices 

Plan for 
success 

 
Sizzling Starts 

 
Tightening 
Tension 

 Imaginative, 
persuasive, 
informative 
texts with 
growing 
knowledge as 
above & also 
appropriate to 
audience & 
purpose. 

Reread and edit 
own for: 

 meaning 

 spelling 

 punctuation 

 text 
structure 

Writing 
legibly with 
growing 
fluency 
Unjoined 
lower case 
upper case 

Print 
Visual & 
Audio 
element
s 

  

APPENDIX FOUR:   SCHOOL BASED SCOPE AND SEQUENCE FOR WRITING DEVELOPMENT 



3 Paragraphs as a key 
organizational 
feature 
Introduce 
Hypertheme (topic 
sentences) 

Apostrophes: 

 contractions 

 ownership 

Teach the 
- clause 
 Also  identify 
difference 
between clause 
& phrase. 

Verbs / 
Processess 

 
Different 
types 

 

Tense 

Tier 2 Vocab 
– Better 
word 
choices. 

Sound –
letter 
Spelling 
rules 
Compound 
words 
prefixes, 
suffixes 

Within Word 
Pattern 
(Late)Syllables 
& Affixes 

Create texts as 
above also 
develop: 
- Perspectiv
e & 
distance & 
angle 
- Get 
inside 
characters 
head with 
mental 
processes. 

Adapt 
language 
features 
- Plan for 
success 
- Sizzling 
Starts 
- Tightening 
Tension 
- Exciting 
Endings 

 Plan, draft 
and publish a 
range of 
different text 
types. 
With 
increasing 
control of all 
elements 
mentioned 
above. 
*Sustained 
writing (1 
page!) 

Reread and edit 
own for: 

 meaning 

 spelling 

 punctuation 

 text 
structure 

Write using 
joined 
letters that 
are clearly 
formed and 
consistent 
in size 

Software 
including 
word 
processing 
with 
elements 
above – 
with 
increasing 
control & 
efficiency. 

4 Cohesion in texts 
through the use of: 
linking devices, 
pronoun 
references, 
cohesive 
conjunctions, other 
text connectives. 

Quotation marks for 

 dialogue 

 titles 

 reported speech 

 Noun 
Groups 

 Verb groups 

 

 Prepositional 
phrases 
(circumstanc 
es) 

 

 Dependent 
& 
Independent 
clauses 
 

 Linking 
Binding 
conjunctions 

Range of 
Tier 2 
Vocabulary 
– Specialised 
- Technical 
- Precise 

strategies 
 

Spelling rules 
 

Morphemic 
word families 

 
Spelling 
generalisations 

 

Homophones 
 

Use context to 
identify correct 
spelling 
Syllables & 

Affixes 

Create literary 
texts that 
explore 
students’ own 
experiences 
and imagining 

Plan for success 

Sizzling Starts 

Tightening 

Tension Dynamic 

Dialogue Show 

Don’t Tell Ban 

the Boring 

Exciting  Endings. 

Experiment with 
language 
features: 
- imagery 
- metaphors 
sentence 
variation 

 Plan, draft 
and publish 
imaginative
, 
informative 
and 
persuasive 
print and 
multimodal 
texts, 
choosing 
text 
structures, 
language 
features, 
images and 
sound 
appropriat
e to 
purpose 
and 
audience 

Reread and 
edit for 
meaning by 
adding, 
deleting or 
moving words 
or word 
groups to 
improve 
content and 
structure 

Also: 
 

Reread and edit 
students’ own 
and others’ 
work   using 
agreed criteria 
and explaining 
editing choice 

Write using 
clearly 
formed 
joined 
letters, and 
develop 
increased 
fluency and 
automaticit
y 

Use a range 
of software 
including 
word 
processing 
programs 
with 
fluency    to 
construct, 
edit & 
publish 
written 
text, 
& select, edit 
& place 
visual, print 
and audio 
elements 

 

 

 LANGUAGE LITERATURE LITERACY 

 Text Structure & Organisation Expressing & Developing Ideas Creating Literature 
Texts in 
Context 

Creating Texts 

 Text Cohesion Punctuation Sentence & 
clause level 

grammar 

Word level 
grammar 

Vocabulary Spelling Creating 
literacy 
texts 

Experimentation 
& adaption 

Texts & the 
contexts in 
which they 
are used 

Creating 
texts 

Editing Handwriting Using 
Software 

Year 3 - 4 



 

Year 5 -6 

 LANGUAGE LITERATURE LITERACY 

 Text Structure & 
Organisation 

Expressing & Developing Ideas Creating Literature 
Texts in 
Context 

Creating Texts 

 Text Cohesion Punctuation Sentence & 
clause level 
grammar 

Word level 
grammar 

Vocabulary Spelling Creating literacy texts Texts & the 
contexts in which 

they are used 

Creating 
texts 

Editing Handwriting Using 
Software 

5 Theme / 
Rheme 
Hyoertheme 
in a range of 
texts. 

Review all 
punctuation so 
far. 
Uses of 
commas to 
separate 
clauses. 

Variety of 
complex 
sentence 
structures
. 

Expanding ideas 
through: 

 
Precise 
choice of 
verbs / 
processes 

 
Range of 
circumstances 
(adverbs) 

Tier 2 Vocab – 

Better word 

choices 

 

Word origins Base 

words Suffixes 

prefixes 

Generalisations to 
spell new words 
Morphemes 

 
Words adopted 
from other 
languages 

 
 

Derivational 
Relations 

Create literary texts using realistic 

and fantasy settings and characters 
Compare texts 
including media 
texts that represent 
ideas and events in 
different ways, 
explaining the 
effects of the 
different 
approaches 

Plan, draft and 

publish 

imaginative, 

informative and 

persuasive print 

and multimodal 

texts, choosing 

text structures, 

language 

features, images 

and sound 

appropriate to 

purpose and 

audience 

Reread and 
edit for 
meaning by 
adding, 
deleting or 
moving 
words or 
word 
groups to 
improve 
content 
and 
structure 

Also: 
 

Reread and edit 

students’ own 

and others’ work   

using agreed 

criteria and 

explaining 

editing choice 

Develop a 
handwriting 
style that is 
legible, 
fluent and 
automatic 
and varies 
according to 
audience 
and purpose 

Use a range 
of software 
including 
word 
processing 
programs 
with fluency    
to 
construct, 
edit & 
publish 
written text, 
& select, edit 

& place visual, print 

and audio 

elements 

6 Cohesive links 
through 
omitting or 
replacing words, 

 
 

Review previous. 

Create literary texts that adapt or 

combine aspects of texts students 

have experienced in innovative 

ways 

 

 

 

 

 

 



 

 

Year 7 – 10 

 LANGUAGE LITERATURE LITERACY 

 Text Structure & 
Organisation 

Expressing & Developing Ideas Creating Literature 
Texts in 
Context 

Creating Texts 

 Text Cohesion Punctuation Sentence & 
clause level 
grammar 

Word level 
grammar 

Vocabulary Spelling Creating literacy texts Texts & the 
contexts in 

which they are 
used 

Creating 
texts 

Editing Handwriting Using 
Software 

7 - 8 Theme / 
Rheme 
Hyoertheme 
in a range of 
texts. 

Review all 
punctuation so 
far. 
Uses of 
commas to 
separate 
clauses. 

Variety of 
complex 
sentence 
structures 
 
Including 
increased 
focus on 
the use of 
embedde
d clauses 
/ non 
finite 
clauses / 
large 
lexically 
dense 
noun 
groups. 

Expanding ideas 
through: 

 
Precise 
choice of 
verbs / 
processes 

 
Range of 
circumstances 
(adverbs) 

Tier 2 Vocab – 

Better word 

choices 

 

Word origins Base 

words Suffixes 

prefixes 

Generalisations to 
spell new words 
Morphemes 

 
Words adopted 
from other 
languages 

 
 

Derivational 
Relations 

Create literary texts using realistic and 

fantasy settings and characters 
Compare texts 
including media 
texts that 
represent ideas 
and events in 
different ways, 
explaining the 
effects of the 
different 
approaches 

Plan, draft and 

publish 

imaginative, 

informative and 

persuasive print 

and multimodal 

texts, choosing 

text structures, 

language 

features, images 

and sound 

appropriate to 

purpose and 

audience 

Reread and 
edit for 
meaning by 
adding, 
deleting or 
moving 
words or 
word 
groups to 
improve 
content 
and 
structure 

Also: 
 

Reread and edit 

students’ own 

and others’ work   

using agreed 

criteria and 

explaining 

editing choice 

Develop a 
handwriting 
style that is 
legible, 
fluent and 
automatic 
and varies 
according to 
audience 
and purpose 

Use a range 
of software 
including 
word 
processing 
programs 
with fluency    
to 
construct, 
edit & 
publish 
written text, 
& select, edit 

& place visual, print 

and audio 

elements 

9-10 Cohesive links 
through 
omitting or 
replacing words, 

 
 

Review previous. 

Create literary texts that adapt or 

combine aspects of texts students 

have experienced in innovative ways 

 

 

 

 

 



Further Elaboration for Vocabulary and Sentence Structure 

 Prep YR 1 Yr 2 Yr 3 Yr 4 YR 5 YR 6 YR 7- 10 

Literary Devices  Alliteration 

 Onomatopoeia 

 Simile 

 Alliteration 

 Onomatopoeia 

 Simile 



 Alliteration 

 Onomatopoeia 

 Simile 



 Figurative 
Language 

 Simile 

 Figurative 
Language 

 Simile 

 Figurative 

Language 

 Simile 

 Alliteration 

 Colloquialism 

 Onomatopoeia 

 Metaphor 

 Personification 

 Assonance 

 Hyperbole 

 Figurative 

Language 

 Simile 

 Alliteration 

 Colloquialism 

 Onomatopoeia 

 Metaphor 

 Personification 

 Assonance 

 Hyperbole 

 Figurative 

Language 

 Simile 

 Alliteration 

 Colloquialism 

 Onomatopoeia 

 Metaphor 

 Personification 

 Assonance 

 Hyperbole 

Whole-text level 

 
Texts are structured in 

particular ways to 

achieve a purpose. 

While not all texts follow 

a typical pattern, there 

are characteristic 

grammatical features of 

many text types. 

Knowledge of these 

features can promote 

more successful 

reading and writing. 

 Introducing text 
types 

 Alliteration 

 Paragraphing 

 Introducing text 
types 

 Evaluative 
language: good or 
bad 

 Organising ideas 
into paragraphs 

 Paragraph 
identification / 
cues 

 Alliteration 

 Evaluative 
language: good 
or bad 

 Paragraph 
structure 

 paragraphs and 
topic sentences 

 alliteration 

 onomatopoeia 

 evaluative 
language: good 
or bad 

 paragraphs, key 
messages and 
connections 

 paragraphs in 
narratives 

 ordering and 
sequencing of 
paragraphs 

 repetition, 

 verbs for first, 
second and third 
person 

 evaluative 
language 

 paragraphs, 
key messages 
and 
connections 

 paragraphs in 
narratives 

 ordering and 
sequencing of 
paragraphs 

 texts and differing 
paragraph 
structure 

 ordering and 
sequencing of 
paragraphs 

 theme and rheme 

 evaluative 
language: 

 texts and differing 
paragraph 
structure 

 ordering and 
sequencing of 
paragraphs 

 irony 

 evaluative 
language: direct 
or subtle 
references 

Sentence level 

 
A text is made up of a 

number of sentences. 

Sentences may 

consist of a single 

clause or a number of 

clauses joined 

together. 

 
Sentences provide 

information about the: 

writer’s relationship 

with an audience 

 
• relationship 

between ideas 

 
• relative importance 

of ideas 

 

•  

 Sentence types 
(statements, 
questions and 
commands) 

 What is a simple 
sentence? 

 Sentence types 
(statements, 
questions and 
commands 
exclamation) 

 Time and 
sequence 
connectives 

 Questions begin 
with… 

 Compound 
sentences 

 Conjunctions as 
joining words 

 Coordinating 
conjunctions 
(Fanboys) –for, 
and nor but or yet 
so 

 text connectives 
as sequencing 
causal /temporal/ 
contrasting 
conjunctions 

 clauses within a 
sentence 

 statements 

 Colloquialism 

 complex 
sentences and 
multiple clauses 

 dependent and 
independent 
clauses 

 cause/effect, 
compare/ contrast 
connectives 

 topic sentence in 
expositions 

 Colloquialism 

 topic sentence 
in expositions 

 

 commands, 
questions, 
exclamations 
statements 

 
 compare/contra 

st connectives 

 personification 

 

 Colloquialism 

 complex 
sentences 

 idioms and 
personification 

 Colloquialism 
 Assonance 

 Hyperbole 

 complex 
sentences 

 specific 
prepositions to 
indicate 
relationships 

 idioms and 
personification 

 active and 
passive voice 

 Colloquialism 
 Hyperbole 

 Assonance 

 



 Prep YR 1 Yr 2 Yr 3 Yr 4 YR 5 YR 6 YR 7- 10 

Sentence level 

(continued) 

 Statement 

 Exclamation 

 Question 

 Command 

 Offer 

 Exclamation 

 Question 

 Command 

 Offer 

 Exclamation 

 Question 

 Command 

 Offer 

 Exclamation 

 Question 

 Command 

 Offer 

 Exclamation 

 Question 

 Command 

 Offer 

 Exclamation 

 Question 

 Command 

 Offer 

 Exclamation 

 Question 

 Command 

 Offer 

 Declarative mood 

 Interrogative 
mood 
imperative 
mood 

Group and Clause 

level 

 Conjunction 

 Coordinating 

conjunction 

 Conjunction 

 Coordinating 

conjunction 

 Conjunction 

 Coordinating 

conjunction 

 Conjunction 

 Coordinating 

conjunction 

 Subordinating 

conjunctions 

 Conjunction 

 Coordinating 

conjunction 

 

 Subordinating 

conjunctions 

 Conjunction 

 Coordinating 

conjunction 

 Subordinating 

conjunctions 

 Conjunction 

 Coordinating 

conjunction 

 Subordinating 

conjunctions 

 Conjunction 

 Coordinating 

conjunction 

 Subordinating 

conjunctions 

     Phrase 

 Adjectival 

phrase 

 Adverbial 

phrase 

 Phrase 

 Adjectival 

phrase 

 Adverbial 

phrase 

 Phrase 

 Adjectival 

phrase 

 Adverbial 

phrase 

 Phrase 

 Adjectival 

phrase 

 Adverbial 

phrase 



    Connective  Connective  Connective 

 Temporal – first, 

next, then 

 Casual- for, so, 

because 

 Additive- and, 

also beside 

 Comparative- 
rather, 
alternatively 

 Connective 

 Temporal – first, 

next, then 

 Casual- for, so, 

because 

 Additive- and, 

also beside 

 Comparative- 
rather, 
alternatively 

Temporal – first, 

next, then 

 Casual- for, so, 

because 

 Additive- and, 

also beside 

 Comparative- 
rather, 
alternatively 

 Clarifying – in 

fact, example 



  Prepositions  Prepositions  Prepositions  Prepositions + 

 phrases that 
begin with a 
preposition are 
called 
prepositional 
phrases 

 Prepositions + 

 phrases that 
begin with a 
preposition are 
called 
prepositional 
phrases 

 Prepositions + 

 phrases that 
begin with a 
preposition are 
called 
prepositional 
phrases 

 Prepositions + 

phrases that 

begin with a 

preposition are 

called 

prepositional 

phrases 



Word level 

 

i) open word classes 
 

Open word classes 

carry the key 

messages in a text. 

 Onset and rime  Compound 

words 

 Compound words 

 Comparative / 

superlative 

  harder’ 

conjunctions 

 antonyms/synony 
ms/homophones/h 
omonyms 

 prepositions 

 more complex 

adjectives 

 singular and 

plural verb 

forms 

  abstract nouns 

 Modal verbs 

 Nouns  Nouns  Nouns  Noun groups  Noun groups  Noun groups  Noun groups  Noun groups 

 



  Subject 

 Object 

 Subject verb 
agreement 

 Subject 

 Object 

 Subject verb 
agreement 

 Subject 

 Object 

 Subject verb 
agreement 

 Pronoun 
antecedent 
agreement 

 
 
 

 Subject 

 Object 

 Subject verb 
agreement 

 Pronoun 
antecedent 
agreement 

 Subject 

 Object 

 Subject verb 
agreement 

 Pronoun 

antecedent 
agreement 
 
 
  



 Prep YR 1 Yr 2 Yr 3 Yr 4 YR 5 YR 6 YR 7- 10 

Word level 
 
 

 
(continued) 

 Adjectives 

(simple) 

Adjectives (simple) Adjectives 

(simple) 

 Adjectives – 

can be fact or 
opinion 

 Comparative 

adjectives 

 Superlative 

adjectives 

 pointing, 
possessive and 
comparing 
adjectives 

 Adjectives – can 
be fact or 
opinion 

 Comparative 

adjectives 

 Superlative 

adjectives 

 pointing, 
possessive and 
comparing 
adjectives 

 Adjective 

 Determiner 

 Qualifier 

 Describer 

 Classifier 

 Adjective - 

classifying 

 Determiner 

 Qualifier 

 Describer 

 Classifier 

 

 

 

 

 



 Clause  Clause  Clause  Clause  Clause  Clause 

 Main clause 

 Subordinate 

clause 

 Relative clause 

 Adjectival 

clause 

 Adverbial 

clause 

 Clause 

 Main clause 

 Subordinate 

clause 

 Relative clause 

 Adjectival 

clause 

 Adverbial 

clause 

 

 



 

 



 



 



 Pronouns 

 personal pronouns 

 question pronouns 

 Pronouns 

 personal pronouns 

 question pronouns 

 Pronouns 

 personal pronouns 

 question pronouns 

 Pronouns 

 personal 

pronouns 

 relative 

pronouns 

 Pronouns 

 personal 

pronouns 

 relative 

pronouns 

 Pronouns 

 relative 

pronouns 

 1st person 

 2nd person 

 3rd person 

 Pronouns 

 relative 

pronouns 

 1st person 

 2nd person 

 3rd person 

 

 



 

 

 

 Nouns –proper 

nouns 

 Singular and 

plural nouns 

 Simple nouns 

 Common nouns 

 Abstract nouns 

 Nouns- proper 
nouns, collective 
nouns and 
common nouns 

 Noun groups 

 Simple nouns 

 Common nouns 

Abstract nouns 

 Common noun 

 describing 

nouns 

 Noun group 

 Pronouns 

 Simple nouns 

 Common nouns 

 Abstract nouns 

 noun groups and 

participants 

 proper and 

collective nouns 

 prefixes and 

suffixes to form 

nouns 

 personal and 
possessive 
pronouns 

 Noun + types 

 Concrete 

 Abstract 

 Proper 

 Collective 

 personal pronouns 

 noun/noun groups 
 

 possessive 

pronouns 
 

 noun groups and 
definite and 
indefinite article 

 pronouns in complex 

contexts 

 Noun + types 

 Concrete 

 Abstract 

 Proper 

 Collective 

 relevant 
pronouns and 
referent nouns 

 definite article 

 noun groups 

(demonstratives 

, numeratives 

and 

adjectives) 

 subject and object 

pronouns 

 Noun + types 

 Abstract 

 Proper 

 Collective 

 relevant 
pronouns and 
referent nouns 

 definite article 

 noun groups 

(demonstratives 

, numeratives and 

adjectives) 

 subject and object 

pronouns 

 Noun + types 

 Abstract 

 Collective 

 Nominalisation 



 Adverb (simple 

Verb, and tell…) 

Adverb (simple Verb, and 

tell…) 

Adverb (simple 

Verb, and 

tell…) 

 adverbs 
circumstance 

 

 adverb 

(complete) 

 extended groups of 

adverbs 

 adverb 
(complete) 

 modal adverbs 

 adverb 

(complete) 

 relative adverbs 

 adverb placement in 

a sentence 

 adverbials, modal 

auxiliaries 

 adverb (complete) 

 relative adverbs 

 adverb placement 
in a sentence 

 adverbials, modal 
auxiliaries 

 relative adverbs



 

 Prep YR 1 Yr 2 Yr 3 Yr 4 YR 5 YR 6 YR 7- 10 

Word level 
 

 

 
(continued 

 Verbs (simple) 

 Verb particles 

 Simple tense – 
yesterday, today, 
tomorrow 

 adjectives, 
adverbs 



 Verb groups 

 Verbs (simple) 

 Verb particles 

 Simple tense – 
yesterday, 
today, 
tomorrow 



 Verb groups 

 Verbs (simple) 

 Verb particles 

 Simple tense – 
yesterday, 
today, 
tomorrow 



 verb group/types 

 verb Participles 

 Modal verbs 

 Finite verbs 

 thinking and 
being verbs 

 tense 

 present tense 

 past tense 

 future tense 

 Regular verbs 

 Irregular verbs 

 verb group/types 

 verb Participles 

 Modal verbs 

 Finite verbs 

 thinking and 
being verbs 

 tense 

 present tense 

 past tense 

 future tense 

 Regular verbs 

 Irregular verbs 
 

 verbs to enhance 
detail and interest 

 verb groups and 
processes 

 verb 
group/types 

 verb Participles 

 Modal verbs 

 Finite verbs 

 thinking and 
being verbs 

 tense 

 present tense 

 past tense 

 future tense 

 Continuous 
tense 

 Regular verbs 

 Irregular verbs 

 Modal verbs 

 verbs to enhance 
detail and interest 

 verb 
group/types 

 verb Participles 

 Modal verbs 

 Finite verbs 

 thinking and 
being verbs 

 tense 

 present tense 

 past tense 

 future tense 

 Continuous 
tense 

 Regular verbs 

 Irregular verbs 

 Modal verbs 

 action verbs for a 
specific purpose 

 

 verb groups and 
auxiliary verbs 

 verb 
group/types 

 verb Participles 

 Modal verbs 

 Finite verbs 

 thinking and 
being verbs 

 tense 

 present tense 

 past tense 

 future tense 

 Continuous 
tense 

 Regular verbs 

 Irregular verbs 

 Modal verbs 



Punctuation  Full stops, 
questions, 
exclamations 

 Capital letters 

 Commas 

 Full stops, 
questions, 
exclamations 

 Contractions 

 Hyphens 

 Quotation marks 

 commas 

 Contractions 

 Hyphens 

 comma 

 direct speech 

 brackets 

 possession and 
apostrophes 

 commas 

 apostrophes 

 possession and 
apostrophes 

 
 dialogue 

punctuation 

 

 brackets 

 possession and 
apostrophes 

 

 brackets 

 possession and 
apostrophes 

 
 semi colons, 

colons 

 dashes and 
hyphens 

  



 

 

 

The Allora P-10 State School Writing Data Plan specifies data collection procedures and school 

benchmarks, which provide data in tracking student-writing progress. This is used to inform teaching 

practice and to allow for responsive intervention. 
 

From 2016 we will assess (for and of learning) using the NAPLAN marking criteria. The following 

timetable will be followed across the primary grades (Prep – at discretion of HOC and Prep teacher) 

Data Collection 
NB: Other Data collection that informs writing is included in both Whole School Data plan and Reading Data Plan 

Term 1 Term 2 Term 3 Term 4 

Assessment 1: 

Collect one writing 

sample from each 

student prior to 

implementing 7 Steps 

and Units of Work 
Prior to Day 8 

To be entered into 

OneSchool 

*using agreed Focus Criteria. 

 

Writing moderation across 

school by week 4 

 

 

Using Sample from 

Assessment 2 

Make 2nd  page 

planning decisions and 

support provisions / 

differentiation 

Using Sample from 

Assessment 4 

 

Make 2nd  page planning 

decisions and support 

provisions / differentiation 

Using Sample from 

Assessment 5 

 

Make 2nd  page planning 

decisions and support 

provisions / differentiation 

Assessment 2: 

Collect one writing 

sample from English at 

the end of Term 1 
To be entered into 

OneSchool 

*using agreed Focus Criteria. 

Assessment 3: 

Using the NAPLAN stimulus 

students across school to 

provide writing sample. 

Using Sample from 

Assessment 3 NAPLAN 

stimulus 

Interrogate  whole of 

school Term 2 

NAPLAN writing 

sample using agreed 

Focus Criteria. 
 * To inform direction for 

writing improvement 

Writing moderation across 

school by week 3 

 

 

 Assessment 4: 

Collect one writing 

sample from another 

Learning Area (if 

possible) at the end of 

Term 2 

 

Assessment 5: 

Collect one writing 

sample from another 

Learning Area (if 

possible) at the end of 

Term 3 

 

Assessment 6: 

Collect one writing 

sample from another 

Learning Area (if 

possible) at the end of 

Term 4 

 
 
 

 

 

 

 

 

ALLORA P-10 WRITING DATA PLAN 


